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Oz

This descriptive study’s primary purpose is to find out the overall condition
and sufficiency of music activities that take place in public preschool and primary scho-
ols in Ankara, Turkey. The Study aims to collect the data based on preschool and pri-
mary school teacher’s opinions about planning phase of music activities, educational
material preferences, music activities of choice, the evaluation process for children and
self-evaluation of the teacher’s educational skills in music. The universe of the study
consists of 24.738 public preschool and primary school teachers in Ankara. Stratified
sampling method has been used in order to collect reliable findings. The sample of this
research is 130 teachers from above mentioned schools. Based on the findings, most of
the teachers take into account the preschool curriculum, the children’s developmental
abilities; consider children’s interests and readiness in learning. The childrens” and the
teachers” music education instrument preferences have been stated. While the teachers
see themselves capable of carrying out music activities including movement through
music, imitating sounds, games, rhymes, dance, stories, drama and choir studies, they
seem to have some trouble in activities of matching rhythmic patterns with vocabularies,
teaching to create proper rhythmic patterns and melodies, imitating rhythmic patterns.
They are also having problem in music activities outside the classroom, choosing proper
music records for watching, introducing and teaching musical instruments and carrying
out thythm activities with percussion instruments. While the teachers see themselves
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capable of evaluating children in rhythmic activities; distinguishing sounds; tempo ori-
entation, breathing and vocal technique in singing, they seem to have some problem in
evaluating the children in instrument playing. In addition, the teachers are suspicious if
the music courses in their undergraduate education are sufficient. They are also uncer-
tain about their capability in using of their own voice properly and instrumental accom-
paniment. Besides, the specific music education approaches seem to be unfamiliar for the
teachers. Within the framework of this outcomes, suggestions are listed.

Keywords: Music Education, Early Childhood, Preschool Music Education,
Primary School Music Education

Oz

Bu arastirma, Tiirkiye’de Ankara ilindeki ana siniflar1 ve ilkdgretim okullarinda
yer verilen miizik etkinliklerinin &gretmenler agisindan degerlendirilmesini amagla-
maktadir. Bu genel amag kapsaminda okul oncesi ve ilkogretim sinuf 6gretmenlerinin
miizik etkinliklerini planlama siireci, etkinliklerde kullandiklar1 miizik egitimi arag-
geregleri, 6grenme siireci, 6l¢gme-degerlendirme durumlari, 6gretmenin miizik 6gretimi
becerilerini degerlendirme durumlar1 alt amaclar1 belirlenmistir. Betimsel bir ¢alisma
olan bu arastirmanin evreni Ankara ilindeki devlet okullarinda ¢alisan toplam 24738 ana
sinift ve ilkogretim okulu 6gretmenidir. Bu evren 18340 ilkdgretim smuf dgretmeni ve
5798 ana sinifi 6gretmeninden olusmaktadir. Ankara ilinin 25 ilgesinde Milli Egitim Ba-
kanligma bagl Ana Okullar1 ve flkokullar igerisinden her ilcede 2 ya da 3 okul taba-
kalandirilmis 6rnekleme metoduyla segilmis, toplam 50 okuldan yaklasik 150 6gretmene
ulasilmasi planlanmustir. Veri toplama araci arastirmacilar tarafindan gelistirilmistir ve
okul oncesi ve ilkogretim sif ogretmenlerinin miizik etkinliklerini planlama siireci,
etkinliklerde kullandiklar1 miizik egitimi arag-geregleri, Ogrenme siireci, Ol¢me-
degerlendirme durumlari, 6gretmenin miizik 6gretimi becerilerini degerlendirme du-
rumlar1 alt boliimlerinden olusan 43 soru icermektedir. Elde edilen verilerin frekans
ylizde ve standart sapma analizleri yapilmistir ve oneriler getirilmistir. Arastirma sonu-
cunda Orneklemi olusturan Ogretmenlerin agirlikli olarak tiim smifin dahil oldugu
miizik etkinlikleri uyguladigi goriilmiistiir. Cocuklar etkinliklerde egitim miizigi
calgilarini kullanmamaktadir, ayrica dgretmenlerin de sarki 6gretiminde piyano, bagla-
ma ve gitar gibi enstriimanlari pek kullanamadiklari ortaya c¢ikmistir. Ogretmenler
miizik etkinliklerinde yansilama, miizikli oyunlar, hikayeler, drama ve koro ¢alisma-
larimi tercih etmektedir. Ogretmenler miizik etkinliklerinde ritim calgilar1 kullanil-
masinda, simuf dist miizik etkinlikleri planlamada, miiziksel dogaglama etkinliklerinde,
¢ocuklarin ilgi ve seviyelerine uygun miizik videolar: segerek izletmekte sorun yasamak-
tadir. Ogretmenler ayrica mesleki egitim siireglerinde miizik bilgisi ve miizik gretim
yaklasimlar1 hakkinda yeterli donanima sahip olamadiklar1 fikrindedir. Bu sonuglar
kapsaminda okul 6ncesi ve ilkdgretim lisans programlarinda miizik ve miizik egitimi
derslerinin igerigi ve kredisinin arttirilmasi, miizik 6gretmenligi lisans programlarinda
erken ¢ocukluk déneminde miizik egitimine yonelik derslerin bulunmasi ve bu alan igin
0zel bir program agilmasi Snerilmistir. Hizmet i¢i egitim programlarinda erken ¢ocukluk
donemi miizik egitimi alaninda sertifika programlar agilarak Tiirkiye’de erken miizik
egitiminin kalitesinin arttirilmast {izerine énerilerde bulunulmustur.

Anahtar Kelimeler: Miizik Egitimi, Erken Cocukluk, Okul Oncesi Miizik
Egitimi, {lkégretim Miizik Egitimi

1. BACKGROUND Teacher candidates study a variety of courses
In Turkey, music teachers get an un- such as musical skills, music teaching skills
dergraduate degree and a pedagogy test to be  for different groups of age and pedagogic
qualified for teaching in public schools. formation classes (Undergraduate curricu-
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lums of Music Education Departments in
(Gazi University, 2016; Marmara University,
2016; Dokuz Eyliil University, 2016). Howev-
er, music classes in public preschools and
primary schools are taught by preschool
teachers and primary classroom teachers in-
stead of music teachers. Music teachers only
carry out music classes from fifth grades to
twelth grades in Turkey (Ministry of Educa-
tion Primary and Preschool Education Regu-
lation, 2014).

In undergraduate programs, primary
classroom and preschool teacher candidates
study 2-hour music education course for two
semesters. The topics of the first semester
course for pre-school and primary school
teacher candidates are music and child devel-
opment, basic musical concepts, vocal music,
ear-training and solfege, school music litera-
ture, Orff instruments, instruments such as
keyboard or harmonica for accompaniment.

The second semester course topics are
the importance of music in early childhood
education, music education approaches for
preschoolers, musical development for ages
birth to 6-year old, musical instrument design,
development of musical taste in children,
musical drama and creative movement (Un-
dergraduate Curriculums of Preschool and
primary school education departments in
Anadolu University, 2016; Ankara University,
2016; Gazi University, 2016; Hacettepe Uni-
versity, 2016; Marmara University, 2016).

After graduation, teachers take the
Turkish government’s pedagogy test in order
to teach in the public schools. Only pre-school
teachers plan and teach music activities in

»
|

public pre-school classes, Music classes in 1-4
grades in the primary schools are attended by
primary school teachers.

2. METHOD

The design of the research, partici-
pants, the data collection scale and measure-
ments are listed in this section.

2.1. Design

This study’s primary purpose is to

find out the overall condition and sufficiency
of music activities that take place in the public
preschools and primary schools in Ankara,
Turkey. Within the framework of this general
purpose, this study aims to collect the data
based on the preschool and primary school
teacher’s opinions about planning phase of
music activities, educational material prefer-
ences, music activities of choice, the evalua-
tion process for children and self-evaluation
of the teacher’s educational skills in music.

2.2. Participants

This descriptive study’s universe con-
sists of 24.738 public preschool and primary
school teachers in Ankara. 18.340 teachers of
this universe are primary school teachers and
the remaining 5.798 are preschool teachers.
Stratified sampling method has been used in
order to collect reliable findings. Preschools
and primary schools from the 15 districts of
Ankara have been selected randomly. The
sample of this research was planned to be 130
teachers from these schools. Eighty nine
teachers from the sample participated in the
study. The distribution of the sample based
on the schools is listed in Table 1.
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Table 1: The distribution of the sample

»

District The School Name Participating Teachers
Akyurt Saracalar Primary School 5
Ayas Biinyamin Primary School 3
Bala Tinaztepe Primary School 4
Beypazari Halide Edip Adivar Preschool 6
Camlidere Atatiirk Primary School 8
Cankaya Dedeman Primary School 9
Cubuk Nezahat Onbag1 Preschool 9
Evren Evren Primary School 8
Haymana Cimcime Primary School 3
Kalecik Cumbhuriyet Primary School 7
Kizilcahamam Kazim Karabekir Primary School 7
Mamak Lalahan Serdar Tosun Primary School 9
Nallthan Cayirhan Preschool 5
Sereflikoghisar Toki Giil Bahgesi Primary School 6

Total: 89

2.3. Scale and Measurement

A Likert scale with 43 entries has been
prepared for the data collection. This survey
form contains five sections that are classified
as the planning phase of music activities, edu-
cational material preferences, music activities
of choice, the evaluation process for children
and self-evaluation of the teacher’s education-
al skills in music. The survey forms have been
sent to the sample schools via mail. The sur-
vey forms were filled by teachers and sent
back to the researchers. The data collected
from the scale has been analyzed statistically.
Probable causes of the findings have been
discussed and the suggestions have been
listed. The frequencies, percentages, median

and standart devitation of the data have been
collected.

3. FINDINGS

In this section, findings about the
planning phase of music activities, education-
al material preferences, music activities of
choice, the evaluation process for children
and self-evaluation of the teacher’s education-
al skills in music are listed.

3.1. Planning Phase of Music Activi-
ties

The findings based on the teachers
opinions about their capability in planning
phase of music activities are listed in Table 2.
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Table 2: Planning Phase Of Music Activities

[F] 1
& ¢ g g
< 25 A
B “F 3 =
£ g £8 » 2
o t= o @ o v
B an v O o 29
» < Z Z ] w» &b
f 0/0 f 0/0 f 0/0 f 0/0 f 0/o % SS
1. I can take into account the aims and
outcomes of the preschool curriculum 28 31,5 29 326 16 18 111245 5,6 23 1,2
while planning the music activities.
2. I can consider children’s develop-
mental capabilities in planning music 39 43,8 38 427 4 45 4 454 45 1,8 1,0
activities.
3. I can consider children’s interests in
planning musical activities. 36 404 41 461 8 90 2 222 22 18 09
4. I can take in to account children’s
readiness in learning while planning 48 539 37 416 1 11 1 1,12 22 16 0,8
music activities.
5. I can plan individual music activi-
ties. 11 124 18 20,2 34 382192137 79 29 1,1
6. I can plan music activities for a
. 12 135 23 258 33 371151696 6,7 2,8 1,1
small group of children.
7.1 1 i tivities for th
can plan mustc activities 10T TA€ 31348 31 348 16 180 6 67 5 56 21 1,1

whole class.

Based on the statistical analysis, most
of the teachers use the preschool curriculum,
the children’s developmental abilities; consid-
er children’s interests and readiness in learn-
ing in the planning phase of music activities.
The reason of this outcome might be that the
music curriculum may provide guidance for
childhood development, their capabilities and
interests. While the teachers mostly prefer
music activities for the whole class, some of
the teachers plan individual music activities
or small group activities. The public preschool

classes are open for half of the day for 5 week
days (Ministry of Education Primary and
Preschool Education Regulation, 2014). There-
fore, the limited time for classes might lead
teachers to group activities instead of indi-
vidual activities.

3.2 Music Education Material Prefer-
ences

The findings based on the teachers’
preference about the music education materi-
als in the classroom are listed in Table 3.
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Table 3: Educational Material Preferences

3 W x
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1. In music activities, children play 3 34 22 20 225 16 180 48 539 42 11
xylophone and/or metallophone.
2. Children play percussion instru-
ments like wooden rhythm sticksand 3 3,4 10,1 24 270 21 236 32 360 38 1,1
triangle bells.
3. I can play piano accompaniment in 0 0 0 4 45 6 67 79 888 48 05
childrens songs.
4.1 lay Turkish folk i
_can pray Jurkis 1ok songs m 0 0 0 0 0 4 45 8 955 49 02
baglama while teaching,.
5. I can play guitar accompaniment in
. 0 0 0 0 5 56 8 944 49 02
childrens songs.
6. I can play childrens songs in har-
. . . 4 45 22 8 90 11 124 64 719 44 1,0
monica while teaching.
7.1 can play childrens songs in block 7 79 90 19 213 13 146 42 472 38 153

flute while teaching,

Based on the findings, the children
rarely play Orff instruments such as xylo-
phone, metallophone and percussion instru-
ments in music activities. The teachers also
stated that they almost never use the piano,
baglama, harmonica or guitar accompaniment
for the songs. From time to time, the teachers
use the recorder in music classes. The reason
for this outcome might come from the fact

that they take recorder training in the under-
graduate programs. On the other hand, the
piano, baglama or guitar are not taught in the
music classes of the undergraduate programs.

3.3. Music activities of choice

The findings based on the teachers
opinions about the music activities are listed
in Table 4.
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Table 4: Music Activities of Choice
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1 I.l‘l} ?apable of using movement through music in 35 393 32 36018 202 3 34 1 11 1,909
activities.
2. I can take in to account musical characteristics in
movement activities like walking, running and 39 438 34 382 13 146 2 22 1 1,1 1,808
bouncing.
3.1 can carry out mimicking activities like animal 35 393 35 393 13 146 3 34 3 34 1910
and vehicle sounds.
4. I can carry out music activities like matching 15 169 22 247 27 303 12 135 12 135 3.4 58
rhythmic patterns and vocabularies. ! i ’ ’ T
5. I'm capable of carrying out musical games. 24 382 38 31515169 8 90 4 45 2111
6.1 can use rhymes in music activities. 38 427 37 41611 124 3 34 0 0 1808
7.1 can use dance in music activities. 38 427 25 28120 225 2 22 4 45 2,010
i8t.ii Scan combine stories with music in musical activ- 27 303 26 29226292 8 90 2 22 2210
9. I can carry out musical drama activities. 27 303 30 337 19 213 11 124 2 22 2211
10. I can take children to musical activities outside 5 56 6 67 2528132 360 21 23336 11
the classroom like concerts. ’ ’ ’ ’ T
11. I can select appropriate concert records to watch 10 112 11 124 23 258 30 337 15 16.9 3.5 12
in the classroom. ’ ’ ’ ’ o
12.1 can introduce musical instruments. 7 79 16 180 36 40.4 19 213 11 124 3.1 1.1
13. 1 am capable of choir activities. 35 393 36 404 12 135 5 56 1 1.1 1909
14. I can teach music education instruments like 11 124 8 90 18 202 23 258 29 32.6 3.6 1.3
block flute and xylophone. ’ ’ ’ ’ e
15. I can carry out rhythm activities with percussion 12 135 11 124 30 337 18 202 18 202 3.2 13
intruments. ’ ’ ’ ’ e
16. I can carry out rhythm activities using childrens 19 213 37 41619 213 9 101 5 56 24 11
own body as instruments. ’ ’ ’ ’ T
17. 1 can carry out thythm activities using furniture 21 236 37 41618 202 11 124 2 22 2210
of the classroom. ’ ’ ’ ’ o
18.I can teach children to create proper rhythmic 9 101 16 180 30 337 17 191 17 19132 1.2
patterns. ’ ’ ’ ’ e
19. I can carry out activities like mimicking rhyth-
mic patterns. 8 90 17 191 22 24,7 19 21,3 23 25,8 3,3 1,3
20. I can teach children to accompany music with 24 270 34 382 21 236 8 90 2 22 2210
proper rhythm. ’ ’ ’ ’ e
21.1 can teach children to create a melody. 7 79 14 157 93 958 23 258 22 247 34 12
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Based on the teachers’ opinions, the
teachers are capable of carrying out music
activities including movement through music,
imitating sounds, games, rhymes, dance, sto-
ries, drama and choir studies. The teachers
seem to have some trouble in the activities of
matching rhythmic patterns with vocabular-
ies, teaching to create proper rhythmic pat-
terns and melodies, imitating rhythmic pat-
terns. They are also having problems in mu-
sic activities outside the classroom, choosing

»

concert records for watching, introducing and
teaching musical instruments and carrying
out rhythm activities with percussion instru-
ments. The reason for these outcomes might
come from the fact that they get inadequate
music training in the undergraduate pro-
grams.

3.4. The evaluation process

The findings based on the teachers
opinions about the evaluation process are
listed in Table 5.

Table 5: The Evaluation Process

]
g
g w P
5 L8 ki
= 5 2 g %
g g =£8 B £
=] = = M ®» =]
= on v O ol -
75 < Z Z A )
f % f % f % f % f % % ss
1.Iam fapat')l'e'of evaluating children’s 16 180 37 416 18 202 14 157 4 45 25 11
rhythmic abilities.
2'. I ca'n e'valuate children’s abilities in dis- 2023637416 9 101 8 90 6 67 21 12
tinguishing sounds.
3. I can evaluate children’s breathing tech-
nique in singing, 21 23,6 38 427 14 157 11 124 5 56 23 1,1
4. I can evaluate children’s pronunciation in
singing, 31 348 41 461 9 101 4 45 4 45 20 10
5. I can evaluate children’s vocal technique
in singing. 29 32,6 38 42,7 13 146 4 45 5 56 21 11
6. I am capable of evaluating children’s ori-
entation of tempo while singing, 29 326 37 41,6 13 146 5 56 5 56 21 1,1
7. I can evaluate children’s abilities in play-
9 10,1 33 371 17 191 13 146 17 191 29 1,3

ing music education instruments.

Based on the outcomes listed in Table
5, the teachers see themselves capable of eval-
uating children in rhythmic activities; distin-
guishing sounds; tempo orientation, breathing
and vocal technique in singing. They might
have some problem in evaluation of the chil-
dren in instrument playing.

3.5. Self-Evaluation of the Teacher’s
Educational Skills in Music

The findings based on the teachers
opinions about the self-evaluation of the
teachers’ Educational skills are listed in Table
6.
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Table 6: Self-Evaluation Of The Teacher’s Educational Skills In Music

B o
Z. &
g y 5
oD % ot
< < ]
® 58 &2 0B
E g 2B B £
<] = - 0 ©
B =] [=19] [ ot E
»n < Z QA A »n
f % F o/o F o/o f 0/0 f 0/0 % ss
1. The music courses in my undergradu-
ate education are sufficient for planning 14 157 13 14,6 25 281 16 180 21 23,632 14
and carrying out music activities.
2.Tcan use my own voice properlyand ;5 5 23 258 17 191 5 56 29 36
aesthetically in music activities.
3.1 i tivities I ki
o 711 TUSIC activities @ can Make proper 45 169 11 124 23 258 23 258 17 19,132 1,3
instrumental accompaniment.
4. I have information in music education 4 45 8 90 10 112 16 180 51 57341 12

approaches like Orff, Dalcrose, Kod+ly.

Based on the outcomes of the re-
search, the teachers believe that the music
courses in their undergraduate programs are
insufficient. They are also uncertain about
their capability in using of their own voice
properly and instrumental accompaniment. In
addition, the music education approaches
such as Orff, Kodely and Dalcrose seem to be
unfamiliar for those teachers.

4. CONCLUSION

Based on the 89 public preschool and
primary school teachers” opinions, most of the
teachers take into account the preschool cur-
riculum, the children’s developmental abili-
ties; consider children’s interests and readi-
ness in learning in the planning phase of mu-
sic activities. While the teachers mostly prefer
music activities for the whole class, some of
the teachers plan individual music activities
or small group activities.

In terms of the music education ma-
terial preferences, the children rarely play
instruments like xylophone, metallophone
and percussion instruments in the music ac-
tivities. The teachers almost never use the
piano, baglama, harmonica or guitar accom-
paniment for the songs. From time to time,

they use the recorder.

The teachers are capable of carrying
out music activities including movement
through music, imitating sounds, games,
rhymes, dance, stories, drama and choir stud-
ies. The teachers seem to have some troubles
in activities of matching rhythmic patterns
with vocabularies, teaching to create proper
rhythmic patterns and melodies and imitating
rhythmic patterns. They are also having prob-
lems in music activities outside the classroom,
choosing proper concert videos for watching,
introducing and teaching musical instruments
and carrying out rhythm activities with per-
cussion instruments.

When it comes to the evaluation pro-
cess, the teachers see themselves capable of
evaluating children in rhythmic activities,
distinguishing sounds, tempo orientation,
breathing and vocal technique in singing. On
the other hand, they seem to have some prob-
lems in evaluation of the children in instru-
ment playing.

The teachers believe that the music
courses in their undergraduate programs are
insufficient. They are also uncertain about
their capabilities in using of their own voice
properly and instrumental accompaniment. In
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addition, the teachers are not familiar with
Orff, Kodely and Dalcrose approaches.

Based on these outcomes it would be
appropriate to make these suggestions given
below;

o The credits of the music courses in
under-graduate programs for pre-school and
primary school teaching should be increased.
The contents of the courses should include
instrumental and vocal education, accompa-
niment with percussion and school instru-
ments such as quitar, baglama, recorder and
piano; and early childhood music education
approaches such as Orff, Dalcrose and
Kodely.

e The undergraduate programmes
for general music teaching should have music
courses spesifically for early childhood music
education. It might be suggested that the mu-
sic teacher candidates planning to work in
early childhood education field should partic-
ipate in a spesific undergraduate or a certifi-
cate programme for early childhood music
education.

e Ministry of National Education
should plan to appoint general music teachers
to the preschools and primary schools for the
music classes. This is going to be the best
choice because music teachers have a more
efficient approach in planning music activities
and the usage of musical instruments with the
guidance of preschool and primary school
teachers.
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