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Abstract

This study aimed to develop a valid and reliable rubric for evaluating writing skill in teaching Turkish as a
foreign language. The problems experienced in the scoring of the writing exams in institutions and the absence of a
standard rubric in the field were the starting point of this study. The research was carried out on the teachers who
were teaching at Bartin University Language Education Center. The data collection tool was developed by examining
the relevant literature and similar rubric on the subject. In addition, the qualitative findings obtained as a result of the
interview questions directed to the experts during the data collection process were used. Data were collected from
teachers who are experts in their fields with a questionnaire consisting of 30 items. The obtained data were analyzed.
The reliability of the rubric was made by examining the consistency of the scores given by the raters. Kendall W
agreement coefficient method was used to determine the reliability. As a result of the analysis, it was found that the
reliability of the rubrics developed were .700 for A1 level, .801 for A2 level, .828 for B1-B2 levels, and .807 for C1
level. In line with the results, the consistency coefficient values approaching 1 provides evidence for the reliability of
the developed rubrics. As a result of the analysis, it can be said that rubrics developed in accordance with A1-A2-,
B1-B2, C1 levels are valid and reliable measurement tools and can be used in the evaluation of writing exams.
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Yabanci Dil Olarak Tiirkce Egitiminde Yazma Becerisini Degerlendirmeye
Yonelik Dereceli Puanlama Anahtar1 Gelistirme Calismasi
Oz

Bu calismada, yabanci dil olarak Tiirk¢e 6gretiminde yazma becerisini degerlendirmede gegerli ve giivenilir
bir 6lgek gelistirmek amaglanmistir. Kurumlarda yazma siavlariin puanlanmasinda yaganan sorunlar ve standart
bir dereceli puanlama anahtarinin alanda bulunmayisi bu c¢aligmanin ¢ikis noktasi olmustur. Arastirma Bartin
Universitesi Dil Egitim Merkezinde egitim vermekte olan 6gretmenler iizerinden yiiriitiilmiistiir. Veri toplamak icin
hazirlanan uzman degerlendirme formlari ilgili alanyazin ve konu ile ilgili benzer 6l¢ekler incelenerek gelistirilmistir.
Ayrica veri toplama silirecinde uzmanlara yoneltilen goriisme sorulari sonucunda elde edilen nitel bulgulardan
yararlanilmigtir. 30 maddeden olusan anket form ile alaninda uzman 30 6gretmenden veri toplanmistir. Elde edilen
veriler analize tabi tutulmustur. Olgegin giivenirligi, puanlayicilarim verdikleri puanlar arasmdaki uyumun tutarlig
incelenerek yapilmustir. Giivenirlik tespiti icin Kendall W uyusum kat sayis1 yontemi kullanilmigtir. Analiz sonucunda
gelistirilen 6lgeklerin uyum katsayist Al seviyesi i¢in .700, A2 seviyesi i¢in .801, B1-B2 seviyeleri i¢in .828, C1
seviyesi i¢in .807 olarak bulunmustur. Sonuglar dogrultusunda tutarlilik katsayisi degerlerinin 1’e yaklagmasi
gelistirilen DPA’larin giivenirligine kanit olusturmaktadir. Yapilan analizler sonucunda Al, A2-, B1-B2, Cl
seviyelerine uygun gelistirilen dereceli puanlama anahtarlarinin gegerli ve giivenilir 6lgme araglart oldugu yazma
sinavlarmi degerlendirmede kullanilabilecegi soylenebilmektedir.

Anahtar kelimeler: Yazma, Olgme ve Degerlendirme, Olgek, Rubrik, DPA
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INTRODUCTION

Human beings, who are social creatures by nature, have tried and are trying to provide socialization through
various communication ways in their relations with each other throughout the ages. Language, which is the oldest
and undoubtedly the most important communication method, and culture, which is its inseparable part, are the
main factors in the formation of past and present societies. Thus, language has become the main tool of
communication. The language that has developed up to this time has become a bridge in many areas such as
communication between other countries, economy, culture and education. This situation has paved the way for the
formation and development of today's education programs by improving the teaching of Turkish as a foreign
language. As a result of these developments, testing and evaluation were needed to evaluate the educational
programs and materials in the field and to test the development of skill, as in mother tongue education.

In line with this need, testing and evaluation have become increasingly important in the education and
training process from past to present. It is one of the main parts of education to determine the development of
students in the education process and to determine whether the targeted gains are realized at the end of the process.
Testing and evaluation, which have been very important in every field of education, also have great importance in
language teaching. When going from general to specific, there is a problem of testing and evaluation, which is a
known reality in teaching Turkish as a foreign language. Boylu (2019) states that in TOMERs, “certification is
given with arbitrary practices, healthy testing and evaluation practices cannot be made in textbooks. Testing and
evaluation is result-oriented only with the course exams at the end of the process, many teachers working in the
field prepare questions without considering any criteria. These are among the reasons of the problems in the testing
and evaluation of the teaching Turkish as a foreign language field.”

Incorrect testing and evaluations cause serious confusion and undesirable results in teaching Turkish as a
foreign language. It is more difficult to eliminate the deficiencies of the students who learn Turkish as a foreign
language during their education than those who receive education in their mother tongue. In order to minimize the
confusion and undesirable results that may occur at the end of the process, accurate and qualified testing and
evaluations should be made.

Teaching Turkish as a foreign language takes place around four skills: reading, writing, listening and
speaking. “Because the Framework Text sets the standards that can be considered ideal in terms of teaching a
language as a foreign language, a skill-based language education and training is carried out on the basis of the
Framework Text in the teaching of Turkish as a foreign language (Yorgancit & Bas, 2021). In addition to four
skills, it includes two main titles as receptive-comprehension: reading and listening comprehension and
productive-telling: writing and speaking skills.

Writing skill, which is defined as a productive language skill, is one of the most difficult skill to acquire
and develop during teaching. In the process of acquiring the mother tongue, individuals first acquire the listening
skill and finally the writing skill. Although the order of acquisition of language skill in foreign language learning
varies, it is known that writing skill are perceived as difficult and complex for individuals learning a new and
different language (Azizoglu, Tolaman, & Tulumcu, 2019).

Problems such as the student's having trouble in writing what he thinks cause a low level of motivation in
the students, and the lack of correct determinations and feedback in the testing of the acquired skill, the failure of
the student to receive feedback on where he/she made a mistake, his/her incompleteness affect the student's attitude
towards this skill and difficulties during the writing education due to the negative attitude developed towards the
skill. is happening.

The fact that the writing skill is a hard-to-develop and acquired productive skill also presents the definitions
of writing in various ways. Students who encounter difficulties in writing, on the other hand, create a resistance
against writing and do not like writing, and as a result, they can avoid writing (Y1ildirim & Nurlu, 2016). “While
learning a foreign language, individuals stay away from writing because of their prejudices towards writing, as
well as being a difficult skill. In particular, writing activities for evaluation put individuals under stress and cause
writing anxiety in individuals (Maden, Dincel, & Maden, 2015, p.754)”

The reason for these difficulties is also due to the fact that standardization in teaching Turkish to foreigners
has not been achieved yet. Turkish has gained importance by keeping up with the global development in the
process, but standardization is still not fully developed and continues as a problem. Deniz and Demir (2019)
emphasize that the problem of standardization of Turkish should be solved immediately. The fact that these
standardizations have not yet been formed has brought along the problem that the acquisitions of the skill cannot
be determined correctly. In addition to the difficult development of the writing skill compared to other skill, the
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fact that the standardization has not yet been achieved in the evaluation part brings up the problems of validity and
reliability.

Studies on this subject show us that the motivation part of the writing skill in teaching Turkish to foreigners
can be eliminated with the necessary methods, but there is a deficiency in the testing and evaluation part. This
study is a recommendation for studies on determining the problem and the importance testing and evaluation in
teaching Turkish as a foreign language, the necessity of a standard rubric in the evaluation of writing skill, testing
and evaluation in general, and the evaluation of writing skill in particular.

“Although the problems experienced in assessment have various causes, the main ones of these problems
are rater subjectivity, score compatibility between different raters, and assessment tool and its features. Shows
observable features in evaluating written expression activities, also called analytical scoring guidelines. It is
predicted that the use of rubric will reduce the problems experienced in evaluation” (Bas & Yorganci, 2021, p.72).

LITERATURE REVIEW

Testing and Evaluation

The development of the quality of education is directly related to testing and evaluation. According to
Goger (2019), testing and evaluation guide the learning and teaching process. Giving information about teacher
and student performances and proficiency and revealing the extent to which desired behaviors are gained make
testing and assessment an indispensable part of education in all areas of education. Testing and evaluation are two
concepts that are often used together. The reason for this is that the evaluation is made after the testing has taken
place.

Ozgelik (2016) explains testing and evaluation as trying to achieve desired changes in student behaviors by
interacting students who participate in the process with certain entrance behaviors with a teaching-learning
environment prepared for students. Thus, the answer to the question “whether the expected behavior is realized or
not” is directly related to testing and evaluation. In order for education and training to be more functional, the
studies carried out in the testing and evaluation processes should be qualified and in a way that determines the
level. Testing and evaluation have important place in language teaching. Language is a tool that has its own rules
and provides communication between people within the framework of these rules (Gurses,2006, p.131).

For this reason, it is necessary to test and evaluate the gains, inputs and outputs in language teaching well.
In this context, the most important purpose of testing and assessment on language teaching is to accurately measure
and improve the quality of the language teaching process, the teaching process and the result.

“Testing and evaluation play an important role in determining the extent to which students achieve their
goals. Therefore, testing and evaluation should be learned and applied correctly” (Cakmak,2009, p.15). For this
reason, of the most important issues that should be emphasized is that testing and evaluation tools to be used in
language teaching should be reliable and valid. Although teaching Turkish to foreigners shows similarities with
teaching Turkish in the mother tongue, there is a more complex structure in teaching Turkish as a foreign language.
In addition to teaching the language, its involvement in the transfer of culture complicates the teaching of Turkish
as a foreign language and the perspectives of foreign students on Turkish. Considering these reasons, the way of
teaching and testing and evaluation should be shaped according to the process and its functionality should be
carefully emphasized.

Testing

While Turgut (1997) defines testing as observing a quality subject to measurement and explaining the
results of observation with numbers or symbols, Ercan and Kan (2004) define the concept of testing as making
certain inferences based on the results of the evaluations by making evaluations about situations or objects. Based
on these definitions, testing can be defined as making various evaluations about individuals or objects in general
terms, measuring the attributes with appropriate tools and expressing the attributes with numbers or symbols
according to the evaluation results.

Tekin (1996) states that the concept of difference is the basic concept for testing, and based on this, he
emphasizes that the subject of testing is a changing feature, and expresses that testing emerges from differences.

In another definition, testing and evaluation is the effort to create desired changes in the behavior of students
by combining the elements of a teaching-learning environment prepared for the students involved in the process
(Ozgelik, 2016). Thus, the answer to the question “whether the expected behavior is realized or not” is directly
related to testing and evaluation.
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The fact that learning levels of the students are different from each other and the determination of whether
the targeted gains according to the students' levels in education are realized at the desired level are determined by
testing and evaluation. In this context, it is one of the main elements of testing from past to present, due to some
features that the student, who is the most important part of the education and training process, has. (Boylu, 2019).

Evaluation

The definition of evaluation is generally expressed by Turgut and Baykul (2014) as the process of reaching
a value judgment by comparing measurement results with a criterion. Evaluation takes and examines the results
obtained with measurement tools. After these examinations, a certain judgment is reached.

Testing and evaluation are concepts that affect each other. In order to make an accurate assessment, the
instrument used in the testing must be reliable. Incorrect results from incorrect testing will result in an incorrect
assessment. Evaluation should be based on a valid criterion and transactions should be carried out without errors
(Turgut & Baykul, 2015, p.71). For this reason, if there is no testing, there will be no evaluation, and if the testing
is done incorrectly, the evaluation will serve a wrong purpose. Evaluation is carried out in order to determine to
what extent the targeted gains are gained and to what extent the studies carried out in the process are successful.

This important mission of testing and evaluation in education brings these two important concepts to the
forefront in language teaching and becomes an important and necessary part of language teaching. This necessity
has also shown itself in teaching Turkish as a foreign language, however, it has taken its necessary place and
importance in teaching Turkish as a foreign language, which is a new field.

Validity & Reliability
Two of the concepts that are of great importance in testing and evaluation are validity and reliability. In

order for us to make accurate and healthy measurements and evaluations, our measurement tool must have these
two features.

Sonmez (2003, p. 418) expresses the concept of validity as “the degree to which a test really measures the
quality it wants to measure”. Validity is related to how accurately the test measures the individual's desired feature
without confusing it with other features (Biiyiikoztiirk et al, 2019, p.121). In addition to these definitions, Goger
(2005, p. 53) expresses validity as the appropriateness of the scale to be used.

There are four types of validity that must be present in a measurement tool.
These are as follows;

Content validity: Whether the measurement tool covers the behaviors to be measured. Content validity is
the ability to represent all subjects of the field to be measured by the measurement tool (Cakmak, 2009, p.19).

Biiyiikoztiirk indicates that with the validity, the answer to the question “Do the test items adequately reflect
the behavior that is intended to be measured?” is sought (2019, p.122).

Construct validity: Facts existing in the theoretical dimension of science are defined conceptually or
functionally, and the relationships between phenomena are tried to be explained by using measurement. These
hypothetical phenomena that cannot be proven but can be noticed by measurement are called “structures”
(Buytiikoztirk, 2019, p.123).

Tekin defines construct validity as determining whether a test or measurement process measures a
theoretical construct (1991, p.52).

Face validity: Face validity is not about what a test actually measures, but what it seems to measure (Tekin,
1991, p.53).

Predictive validity: In the prediction night, the relationship between the test score and the behavior to be
measured in the future is examined, and it is investigated to what extent the test scores predict the future behavior
(Buyiikoztirk, 2019, p.123).

Another important concept for testing and evaluation is reliability. Oncii (1994) defines the concept of
reliability as an indicator of the consistency of the values obtained in repeated measurements under the same
conditions. In addition to this definition, reliability is not only related to the measurement tool, but also a feature
related to the measurement tool and the results of the measurement made with this tool (Ercan & Kan, 2004).

The more a measuring instrument is free from random errors, the more reliable it will be. In other words,
if the measurement tool gives the same result every time it is applied, it is reliable (Cakmak, 2009, p.21).
Measurements made with unreliable scales are invalid and useless. The concepts of validity and reliability, which
have been defined above, are important requirements to be considered in education. These two concepts, which
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are as important in foreign language education as they are in mother tongue education, are the two basic elements
that make up measurement and evaluation.

Testing and Evaluation in Teaching Turkish to Foreigners

Testing and evaluation studies are the basic building blocks of education as they have great place in
ensuring that the measurements made are suitable for the purpose, determining the acquisition status of the students
aimed to gain, and guiding the studies to be done later (Goger, 2007).

“At the last point of modern language education approaches, multiple choice tests, true-false tests, matching
tests, complementary tests and exams, written exams based on subjective criteria, which do not allow students to
present high-level mental skills at a sufficient level, have been abandoned and written expression skills of students
in the process have been abandoned. It is adopted that these testing and evaluation studies are carried out with
tools that include criteria and features that are accepted by everyone” (Sengiil, 2011, p.6).

Testing and evaluation are indispensable parts of the education process. For this reason, it has an important
place in teaching Turkish to foreigners. Mistakes in language teaching are inevitable parts of the process. Testing
and evaluation made to minimize these errors are of great importance in language teaching. Since learning a
language requires a process, it causes a waste of time when the teaching process is not activated.

Teaching Turkish to foreigners is based on 4 skills. These four basic skills are reading, writing, listening
and speaking. The targeted gains were specified in the Common European Framework for Reference, and as a
result of the training and education made for this purpose, the necessity of testing and evaluation has emerged in
order to determine the conformity of the achievements to the framework. In this context, subjects such as students'
attainment of the targeted gains, their use in daily life, and their competencies can be determined and regulated by
testing and evaluation.

The main purpose of the educational process is to achieve success. For this, Turkish teachers working in
this field should carry out the process correctly and in a planned way. The goal is to ensure the acquisition of
language skills. Since the determination of whether these skills are acquired by students correctly or not is made
with testing and evaluation. It is an area that requires more attention and devotion than it is thought in the
acquisition of language skills and in the field of teaching Turkish to foreigners.

“Language skills can be summarized as individuals' ability to fully and accurately understand what they
listen to, see, and read, and then explain them to others fully and accurately. Gaining these skills is based on four
main activities such as listening, reading, speaking and writing. These activities are not separate from each other,
but are in a complementary relationship (Maltepe, 2006, p.16)”.

The Importance of Writing Skill in Teaching Turkish as a Foreign Language

According to Ozaslan (2018, p.19), “writing is considered as a visual form of speech, which is another
narrative skill. Therefore, it is sometimes thought that it is sufficient and easier to teach students to speak a foreign
language. However, writing language is not an extension of learning to speak. We learn to speak our mother tongue
at home without systematic training, but many of us need systematic training in school to learn to write.”

Giindiiz (2003, p.15) describes writing as exploring life and trying to know other people's universe. Based
on this definition, we can say that the writing skill helps to get to know other cultures in socio-cultural terms.

Learning a foreign language means meeting a language and culture other than one's mother tongue. While
learning a foreign language, every person first builds a psychological wall for himself and from time to time thinks
that he cannot learn this new language. Therefore, all kinds of boredom and difficulties should be avoided while
teaching a foreign language. Here, the task falls to the instructor. No single book is sufficient for language teaching
(Barin,2004, p.20).

Writing education has been used at every stage of the education and training process. One of the skills
involved in teaching Turkish as a Foreign Language, which is based on the acquisition of language skills and the
transfer of acquired skills, is writing skill. It is extremely important to emphasize and develop the writing skill,
among other skills. Because it is a known fact that the writing skill of students who learn Turkish as a foreign
language greatly affect their success, especially when they receive university education (Biiyiikikiz, 2012).

"Writing skill in second language teaching have very different meanings especially for university students.
It is seen that the writing skills of these students are more important for their academic success than their speaking
skill" (Tok, 2013, p.251).

When evaluated from this perspective, the fact that the lack of writing skill in written language proficiency
exams causes failure in other areas as well (Y1ldirim & Simsek, 2011, p.256) is an important issue that necessitates
the development of writing skills in the field of teaching Turkish to foreigners. Ozbay (2011) stated that the writing
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skill has a positive contribution to the assessment and evaluation process and that students control and organize
their knowledge; He stated that it is a very important skill because it allows him to expand his thoughts and express
them in a planned way. Turkey is a country with a potential for foreign students due to its social and geographical
structure. For this reason, the need for foreign language teaching is increasing day by day. This need is important
for foreigners in Turkey or for foreigners who want to learn Turkish outside of Turkey. For this reason, the subject
of teaching Turkish to foreigners is an important issue that must be taken into account. For this, significant
researches and studies should be carried out that will contribute to teaching Turkish as a foreign language (Goger
& Mongol 2011).

Evaluation of Writing Skill in Teaching Turkish to Foreigners

Mankind has needed to communicate in every period of life. This need has revealed the necessity of using
writing skill as well as speaking skill. Barm (2009, p. 21) states that the reason why the writing skill is more
complex than other skills is that “the writer must use which words to express the message, how to arrange the
sentence and how to write it in accordance with the spelling rules so that the message he gives in writing is
understood correctly and completely by the reader. stressed the need to know These requirements complicate
writing skill and teaching writing skill.

Temizkan (2003) stated in his study that the evaluation of written expressions is done haphazardly in the
current system and it is almost of no benefit to the student. In addition to measuring and evaluating the writing
skill, it is also important to score and evaluate the exams correctly. Even if the validity and reliability of the
prepared exam is high, errors in the evaluation will reduce the validity and reliability of the exam.

Boylu (2019) multiple choice, true-false, yes-no etc. He stated that while the tests are difficult to prepare
and easy to score, it is very difficult to score the writing and speaking exams easily. The reason for this is that
there are no scoring keys that specify clear criteria in the scoring of the writing and speaking exams. Scoring for
writing exams varies according to institutions, schools and courses. Some of these ratings are tried to be explained
below.

The scoring format that the teacher scores according to their experience and experience is the scores given
by the teachers working in this field without using general criteria. This scoring affects the correct evaluation of
the exam. In this type of scoring, the necessity of evaluating at least two people who work in the paper field has
been stated in the studies conducted in the field.

Ozgelik (1992) stated that a teacher gave a different score when he scored a paper again at another time,
or a different score was given when a different teacher scored the same paper, and there was no consistency
between these scores. As proof of this problem, a study conducted in Boylu's (2019) doctoral thesis examined the
consistency of teachers in scoring. In the study, “60 teachers with at least 2 years of experience in the related field
were sent a written expression sheet of a student and the teachers were asked to score the paper over 25 points
without using any scoring key and to determine the level of the student.” As a result, 60 teachers gave points from
22 to 8 points and determined their levels in the range of A1-C1. The result of this study is evidence of the
inconsistency in the ratings.

Using a rubric is another way to score writing skill. This method is the most reliable form of scoring written
expression papers. Because in this method, the rater knows according to which criteria to score the student's paper,
and this increases the reliability of scoring. Because it was determined in advance according to which criteria the
points to be given to the students' writing papers would be given (Boylu, 2019, p.127). Moskal and Leydens (2000)
underlined that with rubrics, it is possible to determine in more detail what deficiencies the students will have at
which level.

Using Rubrics

As there are different teaching techniques and methods in the education system, different measurement
methods are used to measure how and at what level the targeted teaching is learned at the end of the process.
Effective and reliable measurement tools are needed for the safe evaluation of students' written performance-based
studies. In this context, various checklists, rating scales and rubrics are used to measure the quality to be measured
(Aktas and Alici, 2018).

There are measurement types that are frequently used in education to measure student achievement. These
exams deal with the results of the exams, not the processes of the students. With the changing understanding of
education, besides the product, alternative evaluation methods which evaluate the students in the process are
presented to us.
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Biiyiikoztiirk (2007) described one of these evaluations as performance evaluation and expresses
performance evaluation as an evaluation made with tools with high reliability and validity. Another point that
creates a disadvantage for students in traditional assessment and evaluation approaches is that students do not have
enough information about what is expected of them (Korkmaz, 2009, p.4). Rubrics are one of the most common
measurement tools used in assessments.

In their article, Parlak and Dogan (2014) stated that the rubrics' structure consisting of criteria and
performance levels minimizes the biases that may occur during scoring, thus providing students with more realistic
and detailed feedback about their performance. In a broad sense, rubrics are detailed scoring guides used to
measure student performance with predetermined criteria (Korkmaz, 2009). Rubrics, also known as rubrics, are
powerful tools for measurement and evaluation.

Rubric types are divided into two as analytical rubrics and holistic (holistic) rubrics.

 Analytical Rubric: “It is a scoring tool that gives information about the success levels in various
dimensions of student achievement. The degrees of each dimension are defined in detail” (Oztiirk and Giidek,
2011, p.8). The student is given detailed information.

* Holistic Rubric: Through this scoring, the teacher evaluates the work as a whole (Oztiirk & Giidek, 2016).
Benefits of using rubrics

Rubrics allow students to self-assess. “While the rubrics guide the students about the work to be done, they
will enable them to realize their weaknesses and show them concrete ways to improve their deficiencies”
(Korkmaz, 2009, p.23).

Rubrics are of great benefit to teachers and the assessment and evaluation process as well as to students.
The most important of these benefits is that the instructors behave more objectively when evaluating the student's
work, and have knowledge about the progress of the students and the areas that need improvement (Korkmaz,
2009). In addition to these, the use of rubrics reduces the time in the evaluation process and provides standardized
evaluations.

Common European Framework of Reference

In teaching Turkish as a foreign language, the Common European Framework of Reference (CEFR), which
is used as a resource in order to reveal the functions and achievements of Turkish, is used as a resource because it
determines the language levels and the equivalents of these levels.

“Common European Framework of Reference is used in European countries to prepare curricula for
teaching target languages, curriculum guidelines, exams and textbooks. It comprehensively describes what
language learners need to do and learn to meet their communicative needs in this language, and what knowledge
and competences they need to develop in order to be communicatively successful. These definitions also include
the cultural dimension of that language. The CEFR also defines the proficiency levels required to measure the
language learner's achievements throughout life and at each stage of the learning process” (TELC, 2013, p.11). In
teaching Turkish as a foreign language, the curricula, exams, textbooks, materials are carried out taking into
account the criteria in the CEFR. It is important in terms of catching certain and valid standards in language
teaching. “Preparing a comprehensive, transparent and coherent Framework for language learning and teaching
does not mean accepting a uniform order for all. On the contrary, the CEFR should be open and flexible so that it
can be used in any situation and make necessary adaptations” (TELC, 2013, p.16). The CEFR defines itself as a
measurement and evaluation tool.

Acquisitions of writing skill
The CEFR has provided specific schedules according to skills and levels to guide and facilitate language

learners or trainers for specific purposes. There are sets of language proficiency levels in the CEFR. They divide
these clusters into 3 according to their functions;

Sets of digits for users

Level descriptors for evaluators

Level clusters according to exam authors (TELC, 2013, p.42,43)

Studies on Testing and Evaluation in Teaching Turkish to Foreigners

Cakir (2010) emphasized the inclusion of student expectations in the writing process in his study, studied
the students' thoughts about writing skills and how to gain effective writing skills. identified and made suggestions
to make the lessons more productive.
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In his study, Tiryaki (2013) stated that the teaching process of writing skill consists of certain stages and
steps, he gave some focal points for the development of writing skill, and he explained each stage in his work.

In his article titled "Writing Teaching", Unsal (2008) emphasized the necessity of emphasizing the writing
skill, that it is in the background compared to other skills, but that written communication is as important as oral
communication and conveyed the activities that can be done before, after and during the writing teaching process.

Arslan and Klicic (2015) put forward the problems encountered in the development of writing skills with
the example of Bosnia and Herzegovina. In the study, controlled, guided and free writing activities were applied
to the target group. As a result, it was determined that the students had problems due to the fact that Turkish is an
agglutinative language, and it was suggested that Turkish teachers should pay attention to the writing of affixes
while developing their writing studies.

Boylu and Sen (2017) developed a writing anxiety scale for those who learn Turkish as a foreign language
in their study. A scale form was created and opinions were received by experts in the field for this scale form. The
study was applied to 280 students learning Turkish at Aydin TOMER and Yunus Emre Turkish Cultural Centers.
As a result, it was concluded that this scale was applicable and the results of confirmatory factor analysis were
acceptable.

Biiyiikiziz (2012), selected as the study group in his article titled “Developing a writing skill self-efficacy
scale for Turkish learners of a foreign language: validity and reliability study”, developed the scale to measure
writing self-efficacy for 156 students learning Turkish at Ankara TOMER and Gazi University TOMER. has
applied. As a result, it has been seen that the scale is applicable and distinguishes students with high self-efficacy
perceptions of writing skills from students with low self-efficacy perceptions. This scale is a study that can be
useful for researchers who want to study on self-efficacy perceptions of writing skills.

While Selvikavak (2006) contributed to the development of writing skills with the paragraph writing
program in his master's thesis, Simsek (2017) examined whether the students' mother tongue and the language
families they belong to had an effect on their writing skills, and conveyed the positive and negative results of these
effects to us in his research. In addition to these studies, there are studies examining the contributions of some
educational approaches to writing skills. Takil (2014) developed a language teaching model adapted to the
communicative approach to measure its functionality in teaching Turkish as a foreign language. As a result of the
study, it was concluded that the students to whom the language teaching model was applied had higher writing
skill levels than the students to whom the traditional teaching was applied.

Gedik (2017), in his study titled "Testing and Evaluation in Teaching Turkish to Foreigners", stated that
the points to be considered in the evaluation of writing skills, the necessity of having at least two raters, and the
scoring of the third rater would be a more accurate assessment in cases where there is a difference of more than 5
points. it does. The most important point is that it emphasizes the importance of teachers using a scoring ruler
when scoring their writing skills. The results of this research prove the necessity of analytical rubrics (Rubrik) in
order to make accurate and healthy measurements when evaluating writing skills in teaching Turkish to foreigners.
There is a need for analytical rubrics for writing skills with validity and reliability (Boylu, 2019, p.332).

Boylu (2019) stated that a valid rubric does not exist in the field of writing skills and included the points to
be considered while scoring. Among the results of the study, it was suggested that the consistency of the teachers
teaching Turkish to foreigners in measuring and evaluating their writing skills was not at the desired level, and on
the basis of this, it was suggested to develop analytical rubrics whose validity and reliability were determined to
measure and evaluate writing skills in teaching Turkish to foreigners.

Karatay (2011) stated that the main problem in writing skills is that having a reliable, valid and consistent
measurement tool to follow the development process of written expression skills is extremely important to
determine learning qualities, and that the most important problem of written expression/writing education in our
country is easy and applicable evaluation studies. stated as absent.

Yorganci and Bas (2021), in their article titled "B1 level writing skill rubric development study for learners
of Turkish as a foreign language", developed a Bl-level rubric and the developed DPA was used in the exam
papers of 30 students. As a result of the study, it has been proven that the DPAs developed are usable.

As a result, studies on writing skills in teaching Turkish as a foreign language have focused on general
topics such as gaining writing skills, the process of writing skills, and composition writing. No studies on
development were found.

Research Questions
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In line with the stated purposes of the research, “How should a rubric be used to evaluate writing skill in
teaching Turkish as a foreign language?”” addressed within the framework of its main problem. The sub-problems
of the research are:

1. Are the rubrics which are developed in this study valid and reliable?

2. What are the views and practices of the instructors on using these rubrics?

METHOD

The model of this study, which aims to provide a standard and objective evaluation in the evaluation of
writing exams, is the "mixed method" model. In this study, quantitative and qualitative methods were used
together. “The basic assumption of mixed methods research is that combining statistical values (quantitative data)
with narratives and personal experiences (qualitative data) will be more advantageous than using any of the
research methods alone to understand the research problem in detail (Creswell, 2017, p. 2).” There are different
hash methods used in hash method implementation. There are different types of approaches to the application of
mixed methods. Here, quantitative and qualitative techniques can be combined in various ways. “While
quantitative methods and techniques are sometimes brought to the fore in the research design, sometimes
qualitative methods and techniques can be in the foreground. In addition, in some mixed method research, both
methods can be used together with equal importance (Ust Can, 2020).

After the determination of the needs for the assessment of writing skill in teaching Turkish to foreigners,
which is the main purpose of the research, it was concluded that the most appropriate method for developing rubric
to evaluate writing skill was the exploratory sequential design.

The explanatory sequential pattern consists of two stages. In this design, the researcher begins his work
with a quantitative research. Develops a measurement tool within the framework of the results obtained from
quantitative research. And then, with this developed design, the qualitative data of the research is collected (Bulag
& Kaurt, 2019). In this design, firstly, quantitative data is collected and then the qualitative data stage is started on
the results obtained. Then, the qualitative data obtained are explained in a way that helps to explain the quantitative
data. The data obtained in this research were transferred to the SPSS-24.0 statistical package program and
analyzed.

In this context, rubric should be developed to evaluate writing skill in teaching Turkish to foreigners in
order to achieve the main purpose of the research. For this reason, qualitative studies were carried out first and
then the rubric development stage was started.

Quantitative Research Phase

In this section, information on, rubric developed to evaluate writing skill in teaching Turkish to foreigners
is given. In the study, firstly, rubrics were developed by considering the qualitative data obtained in the first stage
of the research. Information about this is presented under this heading.

Rubric Design

Under this title, regarding the rubric development phase, one of the quantitative parts of the research; Data
collection tool, study group, preparation of rubric, preparation of items and criteria, getting expert opinions,
validity and reliability analyzes of, rubrics are presented.

Data Collection Tools

Multiple data collection tools were used in this study. In the process of creating the rubric, expert evaluation
questionnaire and interview questions were used in line with the purpose of the research. This questionnaire and
interview questions created by the researcher were prepared in 4 stages: "defining the problem", item (writing a
question), "receiving expert opinions" and making a preliminary application by scanning the field in line with the
purpose of the research and taking the questionnaires and questions prepared before as an example. The
aforementioned expert evaluation interview and questionnaire forms are presented in Appendix 1.

Sampling
The data of this study were obtained from 12 lecturers working at Bartin University Language Center, after
the course exams, by scoring the written exams with the rubrics developed and then by the interviews and expert

evaluation forms. Again, the rubric was sent to lecturers from different universities who are experts in the field,
and their opinions were obtained with expert evaluation forms.

Rubric Preparation
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Goodrich (1997) describes rubrics as documents listing the criteria of a study and describing these criteria
in detail from good to bad. There are two types of rubrics: holistic and analytical. Holistic rubric when the
performance or product of the students is considered and evaluated as a whole; When the performance of the
students or the components related to the product are evaluated separately, an analytical rubric is used (Atilgan,
Kan, & Dogan, 2007). In this study, it was decided to create an analytical rubric, taking into account the detailed
scoring of the student's proficiency and level at each stage of the scoring.

In the process of creating rubrics, the steps in Andrade's (1997) scoring rubric creation process were used.
These steps are as follows:

a. Literature review on writing skill in teaching Turkish as a foreign language
b. Defining criteria, levels and scores

c. Preparation of the draft rubric

D. Using the draft rubric

to. Receiving feedback

f. Reviewing and editing the draft rubric

g. Conducting validity and reliability studies

h. Finalizing the rubric

Preparation of Items and Criteria

After starting the process of creating rubrics suitable for the level, the process of preparing the items and
criteria of the rubrics was started.

The research method used in the first step of the process of creating the items and criteria determined in the
preparation of rubrics, which aims to score the writing skill in a more objective and standard way in teaching
Turkish to foreigners, is document analysis, one of the qualitative research methods. Document analysis is a
qualitative research method used to analyze the content of written documents meticulously and systematically
(Wach, 2013). At the beginning of the process, information was collected by making a literature review.

While creating the items and criteria of the developed, rubrics, the competencies required to be possessed
at the A1/A2, B1/B2, C1/C2 levels in teaching Turkish to foreigners were determined by using the CEFR
descriptors.

The second stage is the division of the criteria in the rubrics into levels. The classification of definitions
into levels was prepared as “very good, good, moderate, insufficient”, taking into account the studies in the
literature. Later, during the pilot study, using the ratings of the institutions, it was prepared as 10-15-20-25 points,
and adjustments were made as “good, moderate, insufficient” at the levels.

While creating the, rubric draft, the books used in the field from A1 to C1 levels were examined and their
level contents were scanned. Success levels were determined for the criteria and definitions were made. A
framework was created by determining the common contents appropriate for the level and the achievements in
accordance with the CEFR. A draft, rubric was then prepared.

Getting Expert Opinions
Content validity is whether the measurement tool covers the behaviors to be measured. Content validity is
the ability to represent all subjects of the field to be measured by the measurement tool (Cakmak, 2009, p.19).

Content validity is explained by Karasar (2003) as deciding whether the measurement tool represents the area to
be measured by consulting expert opinions on whether it is suitable for the purpose for which it will be used.

Rubric developed by considering the definitions were presented to 7 faculty members who are experts in
their fields and evaluated in terms of content, structure and criteria. Questionnaires prepared by the researcher
were given to the experts and submitted for their evaluation. Thematic analyzes of the data obtained from experts
were made. Re-arrangements were made in line with the recommendations and opinions of the experts. The
validity of the developed, rubrics was ensured in this way.

Rubric prepared at A1, A2- B1, B2, C1 levels were used in the evaluation of the writing exams of a group
of 8 students at the end of the A1- A2-B1-B2 level in the institution where the researcher works. The finalized,
rubrics were used at different levels in the writing sections of the final exams at TOMER, Bartin University. After
the exam evaluations, the opinions of the lecturers using the, rubrics were taken with the questionnaire form and
interview questions created by the researcher. The analysis of the expert opinions received is included in the
findings section.
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Evaluation of Writing Skill According to Rubrics

The purpose of the research before the evaluation was explained to the teachers working at TOMER at
Bartin University and the rubrics to be used in the evaluation were introduced. Students were asked to evaluate
the writing skill section with these rubrics in the final exams. 7 teachers who are experts in their fields were asked
to score a total of 60 writing exam papers from A1 level to C1 level. After the evaluations were made, the harmony
between the teachers was checked. This information showing the reliability of the prepared rubric is presented in
the findings section of the study.

Validity and reliability studies of the research

The reliability and validity studies of the research were carried out in the specified ways. Sonmez (2003, p.
418) expresses the concept of validity as the degree to which a test really measures the quality it wants to measure.
“Validity is about how accurately the test measures the individual's desired feature without confusing it with other
features” (Biiyiikdztiirk et al, 2019, p.121). Oncii (1994) defines the concept of reliability as an indicator of the
consistency of the values obtained in repeated measurements under the same conditions. In addition to this
definition, reliability is not only a feature of the measurement tool, it is a feature of the measurement tool and the
results of the tool (Ercan & Kan, 2004, p.212).

The validity of the rubrics developed in the research was made around the structure, content and criterion.
For this reason, "Expert Evaluation Form for the Development of Rubrics for Evaluating Writing Skill in Teaching
Turkish as a Foreign Language" and "Expert Interview Questions" were prepared by the researcher in order to
obtain expert opinions in order to determine the validity of the rubrics. With the expert evaluation forms prepared
by the researcher, the validity of the rubrics developed by 3 lecturers who are experts in their fields were checked.
The validity and reliability studies of the rubrics developed as a result of the pilot studies were carried out. After
the prepared interview questions and rubrics were used in the exams, interviews were conducted with the
instructors who administered the exam. These studies are included in the findings section. In this study, scores
were made by independent evaluators to determine the reliability of rubrics and the compatibility between raters
was checked. Kendall's W coefficient was calculated for inter-rater reliability and the percentage of agreement
was calculated for intra-rater consistency.

Data Analysis

Expert evaluation questionnaire forms created by the researcher and expert interview questions were sent
to experts in their fields before and after the exams. In this process, the rubrics, which were made in draft form
during the design phase of the rubrics, were sent to the teachers in PDF format on the computer with the aim of
getting expert opinion, and they were asked to examine the rubrics in a one-week period and then fill out the expert
evaluation questionnaires on the computer and deliver them to us.

At the end of a period of approximately one week, the experts, whose examinations were completed, sent
their opinions on rubrics as specified, by filling out questionnaires. After receiving the form, the researcher
determined a date with the experts and prepared the expert interview questions as a 15-minute interview over
zoom, interviews were held with the parties and the records of the interviews were kept. By analyzing the
questionnaire forms, the frequency distribution was examined and a table was created. The percentages of the
answers given by the experts and the answers given to the open-ended questions were noted on the created table,
and the thematic analysis of the interview records was made by the researcher, and the changes deemed necessary
to be changed or added to the rubrics were made by the researcher on the draft rubric.

Rubrics, which constitute the second stage of the study, were planned to be used in writing exams, and
rubrics were introduced via Zoom to teachers working at Bartin University TOMER and who would evaluate their
writing skill at the end-of-term level exams. Afterwards, they were asked to share their opinions about the rubrics
they used after the evaluation with the researcher on the dates determined via Zoom in a 1-week period. After the
study was done, the questionnaire form was sent to different teachers who are experts in their fields in order to
reach more expert opinions and thoughts, and their valuable opinions were taken. In total, 30 experts in their fields
evaluated these rubrics through a questionnaire. The data obtained as a result of the research were transferred to
the SPSS-24.0 statistical package program and their frequency distributions were examined and analyzed. At the
end of the examinations made in line with this questionnaire and the opinions, the rubrics were given their final
form. Changes and additions made in rubrics in line with expert opinions are included in the findings section.

The comments and analyzes made by the experts during the interviews were examined by the researcher
and presented in the findings section.
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As the last step, the reliability analyzes of the rubrics were made, and they were scored by the researcher
at the level of A1-A2-B1-B2-C1 by 6 instructors, who are experts in the field of 60 writing exam papers, 12 each.
It is aimed to increase reliability and minimize bias. For this reason, the students were selected not from the
language education centers where the experts were working, but from the students who were studying at the
language education center of another university, and the same papers were evaluated by different evaluators. The
increase in the number of raters allows performance studies to be evaluated in many aspects. At the same time,
determining whether the feature to be measured exists in the individual based on the opinion of a single rater will
reduce the reliability of the assessment (Mancar, 2019, p.20). After these scores, the exam papers were analyzed
by using Kendall's coefficient of agreement method by looking at the agreement between the raters and the
consistency between the raters was examined. The concordance numbers that emerged as a result of the analysis
were interpreted in the findings section. Analysis and interpretation of research data is extremely important for
research. For this reason, it is desired to mention the methods used in the data analysis process.

The Kendall W agreement coefficient determines the extent to which there is agreement between the scores
given by multiple referees. The scores given by the referees or observers are in the nature of ordinal rubric data.
Kendall's concordance coefficient was calculated. Kendall's W coefficient, which can take values between 0 and
1, shows that the value approaches 1, indicating that there is agreement between the raters (Howell, 2002).

Qualitative Research

In the first stage, a literature review was conducted. As a result of the literature review, various TOMERs
were contacted and information was obtained about how the writing skill was evaluated, and various data were
collected. Research was carried out on how rubrics should be by determining the needs, some determinations were
made in the light of the information obtained, and then the rubric development process was started. In the
qualitative data collection process, data were collected by presenting interview questions developed by the
researcher to experts in the field whose opinions were taken at the institutions. After deciding on the sample of the
research, the target was determined about how many participants would be reached. Participants took place with
12 participants selected from different TOMERs. Content analyzes were made by the researchers on the opinions
obtained from the teachers.

Research Ethics

The ethics committee of the institution approved the study, and then the researcher informed the
participants.

FINDINGS

In this section, the analysis of the findings obtained with the questionnaire form and interview forms applied
to the instructors participating in the research, the thematic examinations of the teachers' opinions, the
compatibility analyzes between the scores given by the evaluators were examined and analyzed with the SPSS-21
package program, and the validity and reliability analyzes were arranged and interpreted according to the sub-
problems of the research.

What is the Validity and Reliability of the Rubrics?

Validity

Validity is one of the most basic and important concepts in testing and evaluation. This concept refers to
the extent to which the measurement tool is consistent with the content of the field it is related to, and the degree
to which it measures the desired feature and does this job without reflecting the effects of other features on the
criteria (Ulper, 2008). Expert opinions were sought to determine the consistency of the rubric with each other and
the validity of the rubrics developed. 30 participants who are experts in their fields were given questionnaires and
their opinions were sought.

Expert opinions

Karasar (2002) explains content validity as making a decision about whether the area to be measured is
represented or not, by consulting expert opinions on whether the measurement tool is suitable for the purpose for
which it will be used. Opinions were received from 30 participants working in the field of teaching Turkish to
foreigners in order to examine the adequacy of the rubric prepared in this study to develop a Rubric for Evaluating
Writing Skill in Teaching Turkish as a Foreign Language. Participants evaluated the rubric through a questionnaire
consisting of 13 rating questions consisting of 4 options (Totally Agree, Agree, Disagree, Strongly Disagree) and
3 open-ended questions aimed at learning their opinions, suggestions and criticisms.
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The answers to the rating questions are summarized in Table 1.

Table 1. Frequency Distribution of Participants' Opinions (N=30)

Totally Disagree Agree Totally
Disagree Agree
f F f F

Questions (%) (%) (%) (%)

1. The criteria in the rubric are sufficient for 0 3 11 16

evaluation. (0,00) (10,00) (36,66) (53,33)

2. The criteria measure writing skill. 0 2 16 12
(0,00) (6,66) (53,33) (40,00)

3. The criteria are prepared to reflect the difference 0 3 16 11

between the levels. (0,00) (10,00) (5333) (36,66)

4. The criteria in the rubric are clear and 3 0 17 10

understandable. (10,00) (0,00) (56,66) (3333)

5. The explanations regarding the criteria 0 2 16 12

definitions have been prepared in a way that

accurately reflects the degrees. (0,00) (6,66) (53.33) (40,00)

6. No meaning deficiencies in items. 1 4 18 7
(3,33) (13,33) (60,00) (23,33)
0 4 13 13

7. The content of each criterion is limited to its own

purpose, not overlapping with other criteria. (0,00) (13,33) (43,33) (43,33)
0 3 17 10

8. The goals are mutually supportive.

They do not contradict each other. (0,00) (10,00) (56,66) (33,33)
0 4 11 15

9. The rubrics are useful.
(0,00) (13,33) (36,66) (50,00)
0 5 14 11

10. The criteria given in the rubrics are useful. (0,00) (16,66) (46,66) (36,66)
2 0 15 13

11. Criterion explanations are far from relative

narration. It offers objectivity. (6,66) (0,00) (50,00) (43,33)
0 2 13 15

12. Criteria provides feedback. (0,00) (6,66) 4333) (50,00)
0 1 17 12

13. There is harmony between the achievements to

be measured and rubric. (0,00) (3,33) (56,66) (40,00)

Average (SS) 0,46 (0,93) 2,54 (1,50) 14,92 (2,24) 12,08 (2,34)

Percent Average (SS) 1,54 (3,10) 8,46 (4,99) 49,75 (7,45) 40,25 (7,79)

As seen in the table, 49.75% of the participants agreed with the evaluation questions, 40.25% stated that
they completely agreed, 8.46% did not agree, and 1.54% disagreed at all. The fact that 90% of the participants
agreed with the opinion that rubrics are an adequate, useful and objective assessment tool and that a high
percentage of the participants also agreed with the items suggests that the developed rubrics are an adequate
scoring key.

In line with the suggestions given by the participants in the open-ended questions where their opinions and
suggestions were received:

In the A1 level rubrics, the content was edited, the genre information was reduced, 2 items were corrected
for coherence and consistency, an "introductory part" was added to the content part, and expression corrections
were made in the grammar part;

In the A2 level rubric, the expression "long and connected texts" has been removed, and "handwriting
beauty" has been removed from the criteria;
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In the B1-B2 level rubric, subjective and objective judgments were removed from the grammar part, an
introduction and closing sentence were added, and

In the C1 level rubric, changes were made in the word part, the expression phrase was changed and the
"figurative expression” in the grammar part was moved to the word part and the rubrics were given their final
form.

Reliability

In order for a measurement tool to be qualified as reliable, different raters must have given similar scores
in the measurements made. Whether there is a concordance between the scores given by different evaluators is
revealed by concordance analysis.

In order to test the reliability of the scores obtained from the rubric, the consistency between the raters was
also examined. It is recommended to look at the reliability coefficients between the raters in the analysis of the
reliability of the scores to be obtained from such measurement tools in which multiple scoring will be made
(Moskal & Leydens, 2000).

Table 2. Coefficients of Concordance Between Evaluators

Level Kendall's W Coefficient
Al .700
A2 .801
B1-B2 .828
Cl .807

Different methods can be applied in different situations when performing compliance reviews. In this
study, Kendall's concordance coefficient was calculated to measure the concordance between raters. Kendall's W
coefficient, which can take values between 0 and 1, shows that the value approaches 1, indicating that there is
agreement between the raters (Howell, 2002).

If the calculated value approaches zero, it indicates the inconsistency between the raters. In order to test
whether there is a harmony between the scores given using the Rubric, a total of 60 exam papers, 12 exam papers
from A1, A2, B1, B2 and C1 levels, were scored by 6 different evaluators considering rubric. The Kendall W
analysis results, which were carried out to measure the concordance between the raters, are given in Table 2, and
as can be seen, the concordance values at all levels are above the acceptable value.

According to the table, the lowest fit is determined at the A1 level, while the highest fit is seen at the B1-
B2 level. Kendall W fit coefficient takes values between 0 and 1. If Kendall's W coefficient is close to 1, it indicates
that there is agreement between the raters, while the value approaching 0 indicates that the agreement between the
raters is low (Howell, 2002).

Sencan (2005) states that the agreement between raters should be at least 0.80. The consistency coefficients
obtained in this study approach 1 as shown in the table, and the findings obtained as a result of the analysis provide
evidence for the reliability of the developed rubrics.

What are the Views and Practices of the Instructors on Using Rubrics?

The results of the data collected and analyzed from the interviews with the teachers after the use of the
rubrics developed by the researcher in the exams are presented in this section. By analyzing the data obtained from
the interviews with the teachers, it was tried to determine to what extent the rubrics created by the researcher
supported the scoring of the writing exams and what the perceptions of the teachers who were experts in their
fields were. The interviews with the teachers were analyzed qualitatively by categorizing them around the research
questions. Categories are large units of information containing many codes of common ideas. These can be thought
of as basic patterns, findings, or abstractions that emerge in response to research questions. (Celik et al, 2020) The
findings obtained as a result of the thematic analyzes of the teacher interviews are presented in the table below.

Table 3. Teachers' views on the rubric
Themes

Providing the standard in measurement

Ease of scoring

DN | Q| =

Identifying the source of the error

Providing Standards in Measurement

558



Creating a standard is easier and more useful in terms of testing and evaluation. In order to make the
assessment and evaluation process more functional and to obtain more accurate feedback, measurement tools with
high validity and reliability are needed.

The participants of the research stated that the writing success with the developed rubrics has an effect on
more objective and objective evaluation. Some of these views are presented below:

“Since the scoring rubric is standard and distinctive, I think that I made a more objective assessment
compared to other assessments. (T7)

Another teacher said:

“I think rubrics provide standardized assessments, otherwise I feel uncomfortable and think that there
should be at least two assessors when assessing rubrics as well as writing exams. For this reason, this study is more
objective than the traditional evaluations of teachers. I applied it in the exam and saw that it was true.” (T3)

Another teacher said:

"I used it in the exam, it was very clear and clear, I think I will use this rubric in my next exams, one of the
aspects I liked the most is that it is not complicated, some criteria in the rubric we used before were open to
interpretation, but this rubric was very clear, I think I made a very objective assessment after this exam" (S5)

The findings obtained from the teachers' opinions are that the rubrics developed do not reveal clear
differences, and that the scores given by the teachers who made the ratings make them think that the scores they
give are more objective. Considering these findings, it can be concluded that although the developed do not fully
provide objectivity, they provide the standard to a large extent compared to traditional evaluation methods.

Ease of Scoring

One of the things that teachers give the most importance when scoring exams is the concept of time. It is
very important for teachers that the scoring rubric used are functional and facilitate scoring. For this reason, scoring
tables should provide convenience.

The participants stated that the rubric, which was developed based on the fact that the objectives were
appropriate for the level and the criteria were defined in detail, provided ease of use. Some opinions on the subject
are presented below:

"The achievements are appropriate for the level, the criteria are detailed and beautiful, the common use of
the B1-B2 level has made the scoring keys easier in terms of usability" (T2)

“In general, it is good that it is measured in terms of criteria and scoring, that each criterion is consistent
within itself and corresponds to a score, and that maximum detail is provided, and that the achievements are
compatible with the criteria has made the scoring rubric more functional” (T1)

“It was very practical, I scored quickly, it helped me a lot.” (T3)

“One of the most important things for a teacher is that the assessment tool to be used is practical and useful,
I think it is a study that provides this, it is clear that it has been studied, the distinctions are very clear, I think this
is a positive thing, when everything is clear, scoring is done faster” (T4)

“There are a lot of deficiencies in the field of Turkish, especially the standard rubrics are almost non-
existent, I thought it was necessary to make rubrics for other skill along with this study, because I personally found
it very practical for me. Having everything in its place made it easy to find and write the score and calculate it
when I searched.” (T2)

Identifying the Source of the Error

The developed rubrics should be useful for both the teacher and the student. Rubrics is a tool that both
teachers and students can use. The use of rubrics by students allows students to gain awareness and evaluate
themselves.

Participants in the research stated that scoring with rubric allows to see the sources of error clearly. Some
opinions on the subject are presented below:

“Before, I used to score the exams myself without being tied to a ruler, sometimes we have rulers, but most
of the time I find it superficial, but this study is successful in enabling the student to see clearly the mistake he
made.
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“Having a scoring rubric was good not only for us but also for the students, I saw better where the student
was missing and helped the student to see it more clearly after the evaluation, so I support such studies "(T7)

It was concluded that the scoring keys developed based on the interviews with the teachers after the exam
had content validity, that the rubrics were prepared in accordance with the levels, and that they measured the
desired achievements..

CONCLUSION

In this study, in order to evaluate the written expression skill of students in teaching Turkish as a foreign
language, an analytical rubric from A1 level to C1 level based on writing skill was developed and the validity and
reliability proofs of the rubrics were revealed. In this research, after the drafts of the scoring keys were prepared,
they were presented to the expert opinion and necessary arrangements were made in line with the opinions. Within
the scope of the validity study of the scoring key, the content validity was examined through expert evaluation
questionnaires and the frequency distribution percentages of the answers given by the experts were examined.
Developed rubrics include 5 criteria to measure written expression skill in accordance with all levels. For each
rubric, these criteria include level achievements and criteria that should be in written expression. The percentages
of agreement determined by the experts of this study were determined by the validity frequency of 90% for each
rubric. Having a high percentage of participants stating that they agree with all items proves that the developed
rubrics are an adequate scoring key. It has been proven in the light of expert opinion that the criteria and the
explanations regarding the criteria are sufficient and appropriate. In the reliability coefficient calculations, it was
determined that the inter-rater reliability numbers of the rubrics used in scoring the written expression skill were
A1-.700, A2-.801, B1-B2-.828, C1-.807.

Validity Findings and Validity Discussion

* The validity analyzes of the research were determined by looking at the frequency ranges of the survey
results of 30 participants who are experts in the field. 49.75% of the participants stated that they agreed with the
evaluation questions, 40.25% stated that they completely agreed, 8.46% did not agree, and 1.54% did not agree at
all. He stated that 90% of the participants agreed with the opinion that rubrics are an adequate, useful and objective
assessment tool.

* Consistency between expert opinions constitutes proof of content validity of relevant rubrics. Yorganci
and Bas (2021) developed a rubric for B1 level writing skill. The validity proofs of the developed rubrics were
provided by expert opinions on criteria and sub-descriptors. The validity analyzes of this research were also
provided by expert evaluation questionnaires and expert interview forms. In the results of these two rubric
development studies, the suitability and adequacy of the criteria and definitions were approved by the experts.
Again, in the validity analyzes of the scoring key developed by Demir (2020) for the evaluation of academic
writing skill, the agreement percentages were determined between 75% and 100% and it was concluded that the
rubrics developed were valid. In another rubric development study to evaluate written expression skill, the validity
findings were obtained by taking the opinions of the experts in terms of relevance for the purpose, and it was
determined that the percentage of agreement between the opinions of the experts varied between 87% and 100%.
These calculated compliance percentages were accepted as proof of the content validity of the developed rubric
(Demir & Yildirim, 2019).

Reliability Findings and Reliability Discussion

* Inter-rater reliability coefficient was calculated using Kendall' W. In the Kendall W fit test, the fit between
the measurement values of the data is checked. When the value approaches 1, it is an indication that the harmony
between the evaluators or the referees has increased and they have reached a common opinion (Karagéz, 2019).
In the results of the reliability analysis of this study, it was determined that the inter-rater reliability numbers of
rubrics were A1-.700, A2-.801, B1-B2-.828, C1-.807. The high reliability numbers for each rubric proves that it
is a reliable measurement tool.

* Yorganci and Bas (2021), developed a rubric for B1 level writing skill for learners of Turkish as a foreign
language, and they calculated the reliability analyzes of the study with correlation and confidence intervals
between raters. The inter-rater consistency coefficient was calculated as 0.98. The developed rubric is considered
reliable. The reliability coefficients for each rubric of this study are above the coefficient determined in Yorganci
and Bag's study.

* In the study of Erman Aslanoglu and Kutlu (2003) on the use of rubrics in the evaluation of presentation
skill, teachers and audience students were given rubrics for the evaluation of the presentations and scored. Kendall
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W test was applied to check the consistency between the scores. As a result, the concordance value of the scores
given by the teachers was .83, and the concordance between the scores given by the audience students was .42.
The consistency between the scores given by the teachers was considered high. It was concluded that they are
compatible with each other. However, it was concluded that the audience students were less in agreement with
each other.

* The rubrics developed according to all these findings prove to be a tool that can measure the writing skill
of students learning Turkish as a foreign language. Polat Demir (2020) analyzed the reliability of the analytical
rubric he developed for the evaluation of academic writing skill with the same method and reached similar results.

» Among the results of the study, it can be interpreted based on the findings that analytical rubrics do not
completely eliminate the inconsistency between the raters in the evaluations but increase the consistency between
the raters' scores and make the evaluations more objective. These results are similar to the study of Hizarcioglu
(2013), which supports the opinion that there is a harmony, although not high, between the scores made by teachers
without using rubric in his master's thesis, but this agreement is lower than the use of rubric, and that more objective
evaluation is made with rubric. arrives. Studies conducted on this subject (Anil, 2015; Bikmaz Bilgen & Dogan,
2017) show that evaluations made with rubrics increase reliability, and analytical rubrics, which provide more
standard and more objective results among raters, provide more consistent scoring, thus increasing reliability.
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APPENDIX

A1 SEVIYESI YAZMA BECERISI DERECELI PUANLAMA ANAHTARI

Puan | Olgiit
g 6 COK IYI: Fikirler verilen konuya gore gelistirilmis, konuya hakim, metin giris ciimlesine sahip
’43 4 fr}gt;nBaZI detaylar atlanmasina ragmen konuyla ilgili biiyiik oranda bilgi aktarilmis, fakat yeterli ayrintiya yer verilmemis,
o , -
-'E giris climlesi olabilecek bir climleye sahip
‘én 2 ORTA: Verilen konuyla ilgili sinirlt bilgi verilmis, ana fikir kisithi olarak gelistirilmis
1 YETERSIZ: Metin olusturmak igin yetersiz
% 3 COK iYi_: - paragraf plani uygulanmus, paragraf diizeni ¢ok iyi-Diizeye uygun baglaglar kullanilmig-baslik konuyla ilgili etkili
E bi¢imde olusturulmus
:‘,5’ § IYI: zaman ifadeleri az tekrarlar ile kullanilmig- paragraf diizeni var, baslik ve paragraf baslar1 belirtilmis, baglik kullanilmus,
g '§ 2 seviyeye uygun baglac kullanimi yapilmis- (“ile ve” vb. Basit diizey baglaglar.)
:' § 1 ORTA: - Ciimleler arast yogun tekrarlar yapilnug fakat sinirli sayida baglag kullanilmis- (“ile ve” vb. Basit diizey baglaglar.),
g < baslik kullanilmig
= 0.5 YETERSIZ: paragraf biitiinliigii yok-baglaclar metinde kullanilmamus, paragraf diizeni (paragraf basi -sonu) olusturulmamus,
’ metin olusturmak i¢in yetersiz
P COK 1YI: Istenilen tiire uygun tutarl icerik olusturulmus, bigimsel olarak seviyeye uygun zamansal degisim ve
gelisim baglaglart etkili sekilde kullanilmig-siralama baglantilar1 etkin kullanilmig (ve ile, &ma)-anlam biitlinliigii tam
. 3 IYI: Metin yeni bilgiler ve destekleyici agiklamalarla gelistirilmis-anlam biitiinliigii saglanmis-konu disina ¢ikilmamis- tekrarlar|
=2 az yapilmig-
;; _g" 5 ORTA: Verilen konuya gore basit sekilde zamana bagl gelisim ve degisim ifadeleri kullanilmis (6nce, sonra, daha sonra)-
=8 Metnin tiiriine uygun mantiksal dgeler kullanilmig fakat celigkili ifadeler ve tekrarlar siklikla yapilmisg
ks 1 YETERSIZ: Metin olusturmak igin gerekli bigimsel ve mantiksal baglantilar kurmakta yetersiz.
- 7 COK 1Yi: Basit yapil ciimleler metinde etkin sekilde kullanilmus-fiil cekimleri dogru yapilmis-ses olaylar1 dogru
E yazilmis- edatlar ve zamirler etkili ve hatasiz kullanilmig-6zne ve yiiklem uyumludur- dil bilgisi yapilar etkin sekilde
= kullamlmg
—? IYI: Basit yapili ciimleler kurulmusg- zamanlar seviyeye uygun sekilde ¢ekimlenmis, A1 seviyesine uygun edatlar ve zamirler
E 5 baz1 hatalarla beraber kullanilmis, 6zne ve yiiklem uyumludur- seviyeye uygun zamanlarla, zaman ifadeleri uyumlu
-% kullanilmig (yarn, diin, simdi)
; 3 ORTA: Ozne -yiiklem uyumlarinda yogun hatalar yapilmig. Ciimle yapisinda belirgin hatalar yapilmis-fiil gekimleri dogru
B yapilmig-ciimle dizilisinde basit hatalar yapilmis-dil bilgisi unsurlart genellikle yanlis yazilmig
::E 1 \S/{eETERSIZ: Dil bilgisi ve climle yapis1 metin olusturmak i¢in yetersiz- metinde anlatilmak istenen anlasilmamaktadir- ciimle
= paragraf olusturmak icin gerekli hakimiyet kurulmamig
COkK IYI: Yazim ve imla kurallar1 iyi derecede kullanilmig-hatasiz-paragraf baslari ve biiyiik-kiigiik harf kullaniminda hata
YOK-
! zit anlaml kelimeler metinde etkili kullanilmig-tekrarlara diisiilmemis, baglama uygun kelimeler etkili kullanilmus,
Soz beklenen sayida ve iistiinde sozciik kullanilmig
varhig IYI: Yazim ve noktalamada ufak hatalar yapilmis fakat metin olusturulmus, paragraf baslar1 belirgin-biiyiik, kiigiik harf
ile 3 yazimlarinda az hata yapilmis- Seviyeye uygun kelimeler metinlerde kullanilmis- kelime bilgisi paragraflar igin yeterli,
beklenen
Yazim ve saytya yakin sozciik kullanilmig
Noktalama ORTA: “nokta, virgiil, inlem, soru isareti” gibi temel noktalama isaretlerinde hatalar yapilmis- biiyiik, kiiciik harf yazimina
2 dikkat edilmemis-paragraf baglari belirtilmemis- kelime ve ifadelerin se¢cimi ve kullaniminda sik sik hatalar yapilmis, beklenen
saymin yarisi kadar sdzciik kullanilmig
1 YETERSIZ: Yazim ve imla kurallar1 kullanilmamis- bityiik/kii¢lik harf, paragraf basi kullaniminda yogun hatalar yapilmis-
degerlendirmek igin yeterli degil- Seviyeye uygun yeterli kelime bilgisine sahip degil-s6zciik sayis1 yetersiz
GECERSIZ .
1 * Konu ve/veya tiirden bagimsiz: verilen soruyu anlamakta ve/veya tamamlamakta basarisiz
NOT 0 -%20
Yonergede 1 +%20
verilen
kelime

limitine gore
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A2 SEVIYESi YAZMA BECERIiSi DERECELi PUANLAMA ANAHTARI

limitine gore

Puan | Olciit
6 COK iYi:Fikirler verilen konuya ve tiire gére genisletilmis, metin giris ve kapanis ciimlesine sahip
2
] Lo
Ele 4 IYI: Bazi detaylar atlanmasina ragmen fikir verilen konu ve tiir gore genisletilmis, kapsamli, metin girig ciimlesine sahip
]
= 2 ORTA: Verilen konuyla ilgili sinirli bilgi verilmis, tiir ve konu desteklenmemis, genisletilememis
1 YETERSIZ: Verilen konuyla ilgili igerik ve tiir gelismemis, siurlt bilgi var degerlendirmeye uygun degil
= -
.“5 3 COK IYI: Cumleler arasi gegisler etkili yapilmis, girig-gelisme-sonug gibi paragraf plani etkili sekilde uygulanmig, baglaglar
= etkili sekilde kullanilmig-paragraf biitiinliigii ve diizeni yapilmuis, baslik olusturulmus
=
]
-E- 2 iYi: sebep sonug baglaglari kullanilmis-zaman ifadeleri az tekrarlar ile kullanilmis-ciimle gegisleri ve paragraf diizeni etkin
§ sekilde olusturulmus- baslik ve paragraf baslar1 belirtilmis, baslik olusturulmus
5 1 ORTA: Paragraflar arasi gegisler baz1 hatalarla beraber yapilmis- climleler arasi yogun tekrarlar yapilmis fakat sinirli sayida
é bagla¢ kullanilmig- (“ile ve” vb. Basit diizey baglaglar.) baslik kullanilmamis
8 05 YETERSIZ: paragraf biitiinliigii kurulmamis- baglama baglaglari kullamlnus, paragraf diizeni (paragraf basi -sonu)
’ olusturulmamis, seviyeye uygun metin olusturmak i¢in yetersiz
5 COK iYIi: istenilen tiire uygun tutarli ve uyumlu igerik olusturulmus, bigimsel olarak dilsel biitiinliik saglanmis- ciimleler arasi
lanlamsal ve bigimsel baglanti olusturulmus, verilen igerikte kronolojik sira mantiksal ¢cer¢evede olusturulmus, karsilastirma baglaclari hatasiz
° ve etkili sekilde kullanilmig, anlam biitiinliigi tam
; E iYi: igerik ve tiirle uyumlu ifadelerle metin desteklenmis- neden-sonug baglantilari etkin kullanilmis (bu yiizden, bu sebeple vb.)
= 3
= s
g 5o 2 IORTA: Ciimleler arasi bigimsel baglanti tam saglanmamis -metnin tiiriine uygun mantiksal geler kullanilmis fakat ¢eliskili ifadelere yer
(= verilmis ve tekrarlar siklikla kullanilmig-neden-sonug baglantilar1 anlasilir degil
1 YETERSIZ: Metin olusturmus fakat seviyeye uygun gerekli bicimsel ve mantiksal baglantilar kurmakta yetersiz.
g COK iYi: Seviyeye uygun baglaclar ve edatlar (gibi, kadar)ciimlede etkin sekilde kullanilmus, fiil cekimlerinde hata yapilmanus,birlesik
= 7 lyapili ciimleler kullanilmis (fiilimsi kullanimlar1 yapilmis), seviyeye uygun zaman ¢ekimleri dogru kullanilmus,
e
]
E 5 iYi: fiilimsi kullanimi ile birlesik yapili ciimleler yazmaya calisilmis, zaman zarflari etkin ve dogru kullanilmus, edatlar vebaglaglar
= (gibi, kadar, vb.) az hata ile siklikla kullanilmis, ciimleler seviyeye uygun zamanlar ile kurulmus
2
g, 3 ORTA: Az sayida birlesik ciimle olusturulmus, fiilimsiler yanlis kullanilmis, edat ve bagla¢ kullanimi seviyeye gore az kullanilmus,
'z Hatalar metni anlamay1 zorlagtirmis
)
: 1 YETERSIZ: Dil bilgisi kullanimi ciimle olusturmak igin yeterli degil, yogun hatalar yapilmis, seviyeye uygun zaman
=] kullanimiyapilmamis, metin olusturulmus fakat seviyeye uygun dil bilgisi yapilar1 kullanilmamis
Soz varhg ile . . - R .
4 ICOK IYI: Yazim ve imla kurallari etkin kullanilmis -paragraf baslar1 ve biyiik-kii¢iik harf kullanimi1 hatasiz olusturulmus - kelime
Yazim ve
lftl I v tekrarlarina diigiilmemis, kelimelerin farkli anlamlar1 metinde kullanilmis, beklenen sayida ve iistiinde sdzciik kullanilmis
noktalama
iYi: Yazim ve noktalamada bazi hatalar yapilmus, -paragraf baslari belirgin sekilde belirtilmis-biiyiik, kiiciik harf yazimlarinda baz: hatalar
3 lyapilmis-A2 seviyesinde duruma ve zamana uygun kaliplar kullanilmis -kelime bilgisi diizeye gore yeterli, -az hata ile uzuen metin yazilmus,
beklenen sayiya yakin sozciik kullanilmig
ORTA: “nokta, virgiil, inlem, soru isareti” gibi temel noktalama isaretlerinde hatalar yapilmis- biiyiik, kii¢iik harf yaziminda yogun
2 lhatalar yapilmig- Seviyeye uygun temel kelimeler kullanilmig-sinirh kelime kullanilmig- fiil tekrarlarina diisiilmiis-kelime bilgisi uzun
paragraflar igin yeterli degil, beklenen sayinin yarisi1 kadar sozciik kullanilmis
1 YETERSIZ: Yazim ve imla kurallart kullanilmamis- biiyiik/kiiciik harf, paragraf bas: kullanmimimda yogun hatalar yapilmis-
degerlendirmek icin yeterli degil, sdzciik sayisi yetersiz
GECERSIizZ . B .
1 * Konu ve/veya tiirden bagimsiz: verilen soruyu anlamakta ve/veya tamamlamakta basarisiz
NOT 0 -%20
Yonergede
verilen kelime 1 1920
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B1-B2 SEVIYESI YAZMA BECERISI DERECELi PUANLAMA ANAHTARI

Puan | Olgiit
6 COK iYi: Verilen konu baglama ve tiire uygun eksiksiz yazilmis, diisiinceyi gelistirme teknikleri metinlerde kullamlmus, yeterli
ayrintiya yer verilmis, diislince yeterince desteklenmis, Metinde giris ve kapanig climlesi kullanilmig
=E s iYi: Fikir gelistirilirken bazi hatalar yapilmus, verilen diistince igerik ve tiir etrafinda etkili planlanip, diizenlenmis, Metninde giris
E ve kapanis ciimlesi olabilecek climlelere yer verilmis
E 2 ORTA: Verilen konuyla ilgili fikir desteklenmemis, tiir ve i¢erik uygun fakat gelistirilmemis
1 YETERSIZ: Verilen konuyla ilgili seviyeye uygun destekleme ve gelistirme yapilmamus, sinurli bilgi verilmis, degerlendirmek
icin yetersiz
COK iYI: Girig-gelisme-sonug gibi paragraf plani etkili sekilde uygulanmis, baglaglar etkili sekilde kullanilmis-paragraf biitiinliigii ve
é 3 diizeni yapilmis, baglama uygun baslik olusturulmus.
=
g = 2 1Yi: gegisler ve paragraf diizeni etkili sekilde yapilmis, -baslik ve paragraf baslar1 belirtilmis, baglama uygun baslik olusturulmus.
3
s :_E 1 ORTA: Paragraflar arasi gegislerde bazi hatalar var- climleler aras1 gecislerde yogun hatalar var, baglik ve paragraf baglari
D
EE» belirtilmis.
8 05 YETERSIZ: paragraf biitiinliigiinde hatalar var-baslik ve paragraf baslari belirtiimemis, seviyeye uygun plan-diizen
’ olusturulmamis, degerlendirmek igin yeterli degil.
COK iYi: istenilen tiire uygun tutarl ve celiskili olmayan igerik olusturulmus, bicimsel olarak dilsel biitiinlitk saglanmis-,
2 5 kargilastirma, pekistirme baglaglar hatasiz ve etkili sekilde kullanilmis- climleler arasi ve paragraflar arasi bigimsel ve anlamsal baglanti var,
é anlam biitiinligi tam.
] ry—
:g,, IYI: icerikle geliskili olmayan ifadeler kullanilmis, metin tiire uygun yazilmis, diisiinceyi gelistirme yollar1 metinde kullanilmis, climleler arasi
-: 3 bigimsel olarak dilsel biitiinliikte baz1 hatalar var, karsilastirma, pekistirme baglaglar1 az hata ile metinde kullanilmis,
; baglama uygun kelime se¢imleri yapilmus.
g ) ORTA: Bigimsel olarak seviyeye uygunluk tam saglanamamig-metnin tiiriine uygun mantiksal 6geler kullanilmis fakat ¢eligkili
ﬁ ifadeler ve tekrarlar siklikla yapilmis-baglaclar yogun hatalar ile kullanilmig
1 YETERSIZ: Metin olusturmus fakat seviyeye uygun gerekli bicimsel ve mantiksal baglantilar kurmakta yetersiz.
E COK iYi: Seviyeye uygun baglaclar (karsithk ve pekistirme) etkili sekilde kullanilmis, birlesik zamanli fiil gekimleri kullanilmus, birlesik yapili
=
= 7 climleler hatasiz kullanilmis, dolayli anlatim ve edilgen yapili climleler etkili kullanilmus.
=
&2
= 5 iYi: Birlesik yapili ciimleler az hatali sekilde kullanilmis, dolayli anlatim ve edilgen yapili ciimleler kullanilmus, baglaglar sinirl
a_f sayida kullanilmus, fiil gekimleri seviyeye uygun, birlesik zamanl filler kullanilmus.
2
g 3 ORTA: Birlesik yapili ciimle ¢ekimlerinde yogun hatalar yapilmis bagla¢ kullanimi var fakat seviyeye uygun degil, metin yapisi
En istenilen sekilde olusturulmamis, anlamda karigiklik var, fiil ¢ekimlerinde bazi hatalar var, birlesik zamanli yapilar kullanilmamus.
: ! YETERSIZ: Dil bilgisi kullanimi seviyeye uygun degil, yogun hatalar var, seviyeye uygun zaman kullanimi yapilmamis, metin
= olusturulmus fakat yeterli dil bilgisi yapilar1 kullanilmamis, degerlendirmek i¢in yetersiz.
COK iYIi: Noktalama isaretleri islevine uygun kullanilmis, imla ve yazim kurallar1 iyi derecede kullamilmis-: -kelime hazinesi yeterli, tekrarlara
4 diisiilmemis -baglama uygun mecazli ifadeler kullanilmis, kelimeler etkili kullanilmisg, beklenen sayida ve iistiinde sozciik kullanilmis.
1Yi: Yazim ve noktalamada ufak hatalar var, paragraf baslar1 belirgin-biiyiik, kiigiik harf yazimlarinda hata yapilmamis, Seviye uygun kaliplar
3 kullanilmis, -kelime bilgisi yeterli, -az hata ile iyi kelime kullanimina sahip, beklenen sayinin yaris1 kadar sézciik kullanilmis.
Soz varhg ile ORTA: Biiyiik, kii¢iik harf yazimina dikkat edilmemis-paragraf baslar1 belirli degil, noktalama isaretleri kullanilmis, Seviye uygun
Yazim ve 2 temel kelimeler kullanilmig-farkli kelime kullanimlart yapilmamis (mecazlar ve deyimler)- kelime tekrarlarina diisiilmiis-kelime bilgisi yeterli
ktal
foxtalama degil, beklenen saymin yarisi kadar sézciik kullanilmis.
YETERSIZ: Yazim ve imla kurallar: kullanilmamus- biiyiik/kiigiik harf, paragraf bast kullaniminda yogun hatalar yapilmis- Simrl kelime ile
1 metin yazilmis, degerlendirmek igin yeterli degil, sozciik sayis1 yetersiz
GECERSIiZ . . .
1 * Konu ve/veya tiirden bagimsiz: verilen soruyu anlamakta ve/veya tamamlamakta basarisiz
NOT 0 -%20
Y 6nergede 1 +%20

verilen limite

lgore
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C1 SEVIYESI YAZMA BECERIiSi DERECELi PUANLAMA ANAHTARI

Puan Olciit
6 COK iYi: Verilen konu baglama ve tiire uygun eksiksiz gelistirilmis, fikirler hatasiz sekilde (atasozleri, deyimler ile) verilen konu
desteklenmis, Baglama uygun ortiilii ve géndermeli metinler yazilmig, gelistirilmis, Giris ve kapanis ciimlesi olusturulmus.
Ny 4 1Yi: Fikirler igerik ve tiir etrafinda etkili kullanilmus, ogu dogru ve diisiinceyi destekler nitelikte, giris ve kapanis ciimleleri
:*E olusturulmus.
.—; 2 ORTA: Verilen konu baglam ve tiirle ¢ok az baglantili ve fikirler seviyeye uygun sekilde gelistirilmemis, girig ciimlesi olabilecek
:‘:; bir climleye sahip.
]
1 YETERSIZ: Verilen konu baglama ve tiire gore gelistirilmemis, hatali, icerik ve tiir, seviyeye uygun degil, degerlendirmek icin
yetersiz.
3 COK iYi: Girig-gelisme-sonug gibi paragraf plani etkili sekilde uygulanmis, baglaglar etkili sekilde kullanilmis-paragraf
_ biitiinliigi ve diizeni etkili sekilde yapilmis, baslik igerik ve tiire uygun olusturulmus
& 5 —
5 :S 2 IYI: gegisler ve paragraf diizeni etkili sekilde yapilmus, - baslik ve paragraf baslar1 belirtilmis, baslik olusturulmus.
5 T
Z‘: s 1 ORTA: Paragraflar aras1 gegislerde bazi hatalar var- climleler aras1 gecislerde yogun hatalar var, baslik ve paragraf baslari belirtilmis, baslik
E = olusturulmus.
o = YETERSIZ: Paragraf biitiinliigiinde hatalar var-baslik ve paragraf baslari belirtilmemis, seviyeye uygun plan-diizen olusturulmamus,
0,5
’ degerlendirmek i¢in yeterli degil.
COK iYI: Ciimleler ve paragraflar arasi anlamsal ve bigimsel baglant: etkili sekilde saglanmus, bicimsel baglayicilar (sézciik, séz Sbekleri) etkin
5 sekilde kullanilmis, seviyeye uygun baglaglar zenginlestirilerek kullanilmis (agiklama, varsayim, kosul baglaglart)
° baglama uygun kelime sec¢imi var, celiskili ifadeler yok.
'& v v
; 2 IYI: Ciimleler ve paragraflar arasi bicimsel baglantilarin ¢ok azinda hata var, anlamsal baglant1 saglanmis seviyeye uygun baglayicilar
% g* 3 kullanilmus, ¢eliskili ifadeler yok.
g % ORTA: Anlamsal ve bi¢imsel baglant1 tam saglanamamis -baglayici kullanimi var fakat yogun hatalar yapilmis, baglama uygun
= S 2
= < kelime se¢imi saglanamamis, metnin tiiriine uygun mantiksal dgeler kullanilmig fakat geliskili ifadeler var.
1 YETERSIZ: Metin olusturmus fakat seviyeye uygun ciimleler ve paragraflar arasi gerekli bicimsel ve mantiksal baglantilar
kurmakta yetersiz.
; COK iYi: Seviyeye uygun baglaclar (varsayim, agiklama, kosul) etkili sekilde kullanilmus, birlesik zamanl fiiller metni
zenginlestirecek sekilde kullanilmis, etken ve edilgen yapili ciimleler ile metin zenginlestirilmis,
fn g g 5 iYi: Birlesik zamanli ciimleler az hatali sekilde kullamlmis, dolayli anlatim ve edilgen yapili ciimleler kullanilmis, Seviyeye
= Lf g uygun baglaglar (varsayim, agiklama, kosul) tekrarlar olmakla beraber kullanilmis.
- = =
A S B 3 ORTA: Birlesik zamanl fiil gekimlerinde yogun hatalar yapilmis bagla¢ kullanimi var fakat seviyeye uygun degil, anlamda
karisiklik var, ciimlelerin ¢ok azi1 dil bilgisel agidan dogrudur
1 YETERSIZ: Ciimlelerin nerdeyse tiimii dil bilgisel yénden hatalidir. Degerlendirmek igin yetersiz.
COK iYIi: Noktalama isaretleri islevine uygun kullanilmis, imla ve yazim kurallari iyi derecede kullamlmis, Mecazli ifadeler etkili sekilde
4 kullanilmuis, ikilemeler ile metin desteklenmis, konu alanina uygun, mecaz, deyim teri vb. soz varliklari etkilisekilde
Keli
K e“lme kullanilmis, kelime bilgisi uzun ve karmasik metinler i¢in yeterli, , beklenen sayida ve iistiinde sozciik kullanilmig
ullanima —
ile Yazim IYI: Yazim ve noktalamada ufak hatalar var, paragraf baglari belirgin-biiyiik, kiigiik harf yazimlarinda hata yapilmamis, Seviyeye uygun kaliplar
3 kullanilmis, az hata ile iyi kelime kullanimina sahip, bazi tekrarlar mevcut, konuya uygun mecaz, deyim, terim vb.
ve
noktalama s0z varlig1 ile metin zenginlestirilmis, beklenen sayiya yakin sozciik kullanilmig
ORTA: Biiyiik, kii¢iik harf yazimina dikkat edilmemis-paragraf baslar1 belirli degil, noktalama isaretleri kullanilmis, Kelime
2 kullanimu sinirli, konu alanina uygun sozciikler kullanilmamis, kelime bilgisi uzun paragraflar igin yeterli degil, sinirli kelime ile
paragraf olusturulmus, yogun tekrarlar mevcut, beklenen sayinin yarist kadar sézciik kullanilmig
1 YETERSIZ: Yazim ve imla kurallari kullamlmamus- biiyiik/kiigiik harf, paragraf bast kullaniminda yogun hatalar yapilmis-
Kelime bilgisi seviyeye gore yeterli degil, degerlendirmek i¢in yetersiz, sdzciik sayisi yetersiz
GECERSIizZ
* Konu ve/veya tiirden bagimsiz: verilen soruyu anlamakta ve/veya tamamlamakta basarisiz
NOT -%20
Yonergede verilen
. s . +%20
kelime limitine gore| 1
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