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1. Introduction

Primary schools are the educational level wherein students can learn and develop their
reading, writing, comprehension and four-operations skills. The education of many students in
primary school is interrupted due to various reasons. Those are considered as disadvantaged
students. Students begin to life at a disadvantage manner due to the financial situation of their
families. This disadvantageous situation can change with education and gain a permanent value

by providing vertical mobility (Ozbas, 2014).

As stated in the Strategic Plan (2015-2019) of the Ministry of National Education (MoNE),
the rate of participation in activities for the physical, mental and mental development of all
individuals and the aim of increasing the academic achievement levels of students are
emphasized within the scope of increasing the quality of education (MEB, 2015). In line with this
goal, Education Program in Primary Schools (iYEP) has been prepared in cooperation with the
United Nations Children's Fund (UNICEF) and the Ministry of National Education General
Directorate of Basic Education so as to solve the problem based on the learning deficiencies in
literacy and basic mathematics skills at early stages by delving into the current situation
analyzes, needs and the studies conducted in the education system in 2017-2018 academic year
(MEB, 2018a). IYEP covers the missing outcomes in Turkish and Mathematics, which are
expression and skills lessons. Listening, speaking, reading, and writing in Turkish Class; aleph-
nought, addition, subtraction, multiplication, and division in mathematics include outcomes of
sub-fields. In this context, as stated in the instructions, the general objectives of IYEP are as

follows:

“a) To plan activities and learning experiences that will enable students to achieve the

learning outcomes calibrated within the scope of IYEP in Turkish and mathematics lessons,
b) To provide guidance and psychological support to students within the scope of IYEP,
c) To prevent possible adaptation problems that may arise in the next education levels,
¢) To increase school attendance by supporting academic and social development,
d) To help the students enrolled in the program reach the expected learning level,

e) To provide opportunities to raise healthy and happy individuals who can solve
problems, are open to communication and learning, have self-confidence and responsibility.”

(MEB, 2018b: 2)
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1.1. General Objectives of IYEP

The general aims of the program are severalfold: Planning activities and learning
experiences that will enable students to achieve the achievements determined within the scope
of IYEP in Turkish and mathematics lessons, ensuring that students are supported psychosocially
within the scope of IYEP, preventing possible adjustment problems that may arise in the next
education levels, increasing school attendance by supporting academic and social development,
helping students reach their level of education, solve problems, be open to communication and
learning, have self-confidence and responsibility, and also raising healthy and happy individuals

(MEB, 2018b).
1.2. IYEP Application Steps

The implementation process of IYEP consists of 4 stages. The first stage is the
determination of the students who will participate in the IYEP. At this stage, students are given
OBA (student identification instrument). In the second stage, the OBA results are entered into
the e-school system and the students are divided into modules according to the deficiencies in
their learning outcomes. In the third stage, the students whose modules have been completed
are applied the assessment and evaluation instrument ODA (student assessment instrument),
which was created to measure the outputs of IYEP. Results are uploaded to the e-school system.
The fourth and final stage is reporting. At this stage, the OBA and ODA results are reported and
submitted to the IYEP Commission for evaluation. In the 2021-2022 academic year, MoNE

abolished the ODA by changing the IYEP instructions.
1.3. IYEP Content

IYEP only covers the learning outcomes missing in Turkish and Mathematics. These are
listening, speaking, reading and writing in Turkish; natural numbers, addition and subtraction,
multiplication and division in mathematics expected to be included as learning outcomes of sub-
fields (MEB, 2019). In the tables below, the learning outcomes and hours in the IYEP program

are given in detail:
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Table 1
Numerical distribution of IYEP achievements by modules (MEB, 2019)
. Module 1 Module 2 Module 3 . Total
Learning/Sub- Y L L Achievement /
Area . Acquisition Acquisition Acquisition
Learning Area Number of
Number Number Number
Lesson Hours
Listening/Watching 2 1 3
. Speaking 4 1
Turkish Reading 4 2 6
Writing 5 1 6
AppI_lcatlon Lesson Hours 5 72 19 96
time
Natural numbers 4 3 7
Addition and
Maths Subtraction 6 4 10
Multiolicati
ultlplllcla.tlon and 5 5
Division
Application
. Lesson Hours 24 24 16 64
time
Total Number of Learning 13 17 3 38
Outcomes

Table 1 displays the numerical distribution of IYEP learning outcomes in accordance with
the modules. When the Table 1 is examined, it is seen that the Turkish lesson includes the
learning outcomes of three sub-learning areas. There are three learning outcomes in total in the
sub-learning area of Listening/Watching. It is seen that two of these learning outcomes are in
Module 1 and the other is in Module 2. There are four learning outcomes in speaking skills and
all four are in Module 1. Six learning outcomes are in reading; four of them are in Module 2 and
the other two are in Module 3. In writing, five learning outcomes are in Module 1 and one in
Module 3. The Turkish lesson lasts for a total of 96 hours, including five hours in Module 1,

seventy-two hours in Module 2, and nineteen hours in Module 3.

In the mathematics lesson, there are learning outcomes that belong to the sub-learning
sections of natural numbers, addition and subtraction, multiplication and division. There are
four learning outcomes in total in Module 1, four modules in Module 3 and three thirds in total
seven outcomes appear. There are ten learning outcomes in total, six in module one and four in
module two, belonging to the sub-learning domain of addition and subtraction. There are 6
learning outcomes in the module third of the multiplication and division sub-learning domain.
The mathematics lesson lasts for a total of 96 hours, including twenty-four hours in module one,

twenty-four hours in module two, and sixteen hours in module three.
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1.4. Aim and Significance of the Research

When the literature on IYEP is scrutinized, the studies encountered are evaluation
studies (Avlukyari, 2019; Keskin, 2021; Girol and Giil, 2021), teacher opinions (Balantekin, 2020;
Kozikoglu and Tosun, 2020; Toptas and Karaca, 2019), relational studies such as academic
achievement, school commitment (Saridogan, 2019); Kale and Demir, 2021), theoretical studies
(Gengoglu, 2019). Aydin and Yakar (2020) presented the problems encountered in IYEP, their
contributions to their stakeholders and their solution proposals. Girler (2020), on the other
hand, aimed to obtain the opinions of teachers about the inclusion of Science lesson in IYEP in
his study. Similarly, Toptas (2019) revealed the opinions of classroom teachers conducting
Mathematics lessons within the scope of IYEP in his study. When the studies on IYEP are
investigated, it is seen that research has been conducted on the applications in the last 3 years.
This study, on the other hand, reveals distinctness in terms of obtaining the opinions of primary
school teachers about IYEP and elucidating the expectations of teachers about IYEP in the next
academic term. In this context, it is important to evaluate the IYEP process, to identify
alternatives and to reveal their needs in this study. On the other hand, the fact that most
students did not participate in the lessons during the distance education process negatively
affected the school success of the students. The IYEP program is even more vital in order to
complete the missing learning outcomes of the students who are negatively affected by this
process and to provide an alternative to education. Since the people who will play the most
active role in the development of the IYEP program are undoubtedly the classroom teachers,
the problem statement of the current research is “What are the problems that the classroom
teachers face in IYEP and what solution suggestions do the classroom teachers offer?” In order

to examine this problem situation, answers to the following research questions were sought:
1. What are the opinions of the participants about the content of IYEP?
2. What are the suggestions of the participants about IYEP?
3. What are the problems encountered in IYEP for the participants?
2. Method
2.1. Research Design

This study is a qualitative study created with a phenomenological pattern.
Phenomenology studies are used to make sense of individuals' shared experiences about a

concept or phenomenon (Creswell, 2007). The fact in this study is the applications for IYEP. In
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phenomenological studies, data sources are individuals or groups experiencing the
phenomenon that the research focuses on and can express or reflect this phenomenon (Yildirim
and Simsek, 2011). In this study, classroom teachers who experienced the phenomenon
personally were selected. Their experiences about IYEP and thoughts on the process were

obtained through interviews.
2.2. Participants

This research was conducted with classroom teachers who had previously worked in
IYEP. Participants were selected with easily accessible case sampling method from the classroom
teachers working in Edremit district of Van Province in the 2021-2022 Academic Year. In the
elections, village schools, schools affiliated to the center and schools with combined class
application were selected. Information about the participants in the study is displayed in Table
2 below:

Table 2
Features of the workgroup

Personal Information F %
Female 3 50

Gender Male 3 50
Seniority 1-5 Year 4 66
6-11 Year 2 34

25-30 1 16

Age 31-36 4 66
36-41 1 16

. Licence 5 83
Education status Degree 1 17
Village school 2 33

School Type Combined Class 1 16
Central School 3 50

Three of the participants were female (50%) and three were male (50%). Four of the
participants have 1-5 (66%) years of seniority, two of them 6-11 (34%) years of seniority. One of
the participants is between the ages of 25-30 (16%), four of them are between the ages of 31-
36 (66%) and one of them is between the ages of 36-41 (16%). Five of the participants (83%)
graduated from a bachelor's degree, and one of them gained MA degree (17%). In terms of
school type, two of the participants (16%) work in a village school, one in a combined class school

(16%) and three in a central school (50%).
2.3. Data Collection Tool

In the study, the "Semi-Structured Interview Form", which includes the "Teacher's

Opinions Interview Questions on the Training Program in Primary Schools" developed by the
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researchers, was used as a data collection tool. In the interview form, after the questions about
the gender, seniority, age, education level, type of school in which the participant information
of the teachers are included, there are questions that determine the opinions of the teachers
about the IYEP (Primary School Training Program). Interview questions consist of 12 open-ended

questions.
2.4. Data Analysis

Content analysis is applied in order to reveal the views and experiences of the
participants obtained within the scope of the study in depth. “Content analysis is a technique
that allows to work indirectly on determining human behavior and nature” (Buyukoztirk et al.,
2012: 240). The opinions of the teachers were divided into units and coded by subjecting them
to content analysis. For the coding, those that are close to each other in context and have similar
features were gathered together to create categories. The answers given by the teachers to the
semi-structured interview questions were evaluated by combining them under themes and

categories and by calculating the frequency values of the coding.
2.5. Validity-Reliability and Ethics

Before starting the research, necessary permission was obtained from the Bartin
University Social and Human Sciences Ethics Committee, indicating that the research was
ethically approved. Ethics committee approval of the research was received by Bartin University
Social and Human Sciences Ethics Committee Committee at the Ethics Committee meeting dated

10.03.2022 and numbered 5, with Protocol Number 2022-SBB-0075.

After the semi-structured interview form, which was used as a data collection tool in the
research, was created, three expert opinions were taken to ensure validity. Corrections were
made in line with the suggestions from the experts and the interview form was given its final
form. In order to determine the suitability of the interview form for the purpose of the study, a
pilot study was conducted with two classroom teachers, and the form was reshaped according
to the answers given by the teachers. Before the interviews, the teachers were informed in detail
about the research and an informed consent form was obtained from them that they voluntarily
participated in the study. The identities of the participants were not reflected in the study and
were kept confidential. Considering that the citations would not be ethically correct, the real

names of the participants were excluded, instead coding was made as K1, K2, K3, K4, K5 and K6.
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The analyzes of the interviews were carried out by two experts at different times. In
order to ensure the reliability of the data analysis, the reliability formula suggested by Miles and
Huberman (1994) was utilized, and the percentage of agreement was found to be 82%. A
consistence of over 70% indicates that there is reliability between the two encoders (Miles and

Hubberman, 1994).
3. Findings

The research findings were presented by giving direct participant opinions under three
headings: the participants' thoughts on the content of IYEP, their suggestions about the

implementation process of IYEP, and the problems they encountered in IYEP.
3.1. Opinions on the content of IYEP

The first research question of the study was “What are the opinions of the participants
about the content of IYEP?”. In this direction, questions were asked to the participants, and the

findings obtained in line with the answers are given in Table 3:

Table 3
Opinions of the participants about the content of IYEP
Themes Categories Codes Participants f %
Useful app K2, K3, K4, K5, K6 5 22.72
General Should start earlier in class K2 1 4.54
Evaluation It is useful to divide it into K1 1 454
modules
No more lessons needed K4, K5, K6 3 13.63
Life Science can be added K1, K2 2 8.69
Content . Student Request K2 1 4.54
of IYEP IYEP Courses Visual Arts can be added K3 1 4.54
Physical Education can be
K3 1 4.54
added
English can be added K1 1 4.54
Simple Level K2, K3, K5 3 13.63
'YEPLeP\:‘e’Igsram It can be made difficult K5, K6 2 869
Insufficient K1 1 4.54
Total 22 100

In Table 3, the evaluations of the participants regarding the content of IYEP are divided
into three categories as general assessment, IYEP courses and IYEP Program Levels. In the
category of general evaluation, participants underlined that IYEP is a useful practice (K2, K3, K4,
K5 and K6), it is useful to divide into modules (K1), and it should start in earlier grades (K2).
Participants agreed with that IYEP was the most beneficial application in their overall

assesments.
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The view of the participant K6 is as “/ think it is a very good opportunity, especially for
inadequate students. In the pandemic, learning deficiencies have increased considerably.
Therefore, IYEP was a good alternative for them to acquire the learning outcomes determined
for the grade level.”. K2 expressed his opinion of its starting earlier in grades as “..it should not
be applied only to 3rd Grade students, it should start from the basics because the foundation of
education is primary school. It is a good application for backward students.”. Participant K1
stated the division into modules as “Separating into modules and starting from the module

where the students are at the level enable the student to progress.”.

In the evaluation of the courses in IYEP, some of the participants wanted to include Life
Sciences (K1 and K2), English (K1), Visual Arts (K3), Physical Education (K3) lessons, whereas the
others wanted the choice of lessons to be left to the student's will (K2) or they elucidated that
there was no need for other lessons (K4, K5 and K6). The most common lesson of participants
who want to include is Life Sciences. In this subject, participant K1 expressed, “3™ Grade Life
Science subjects and learning outcomes are intense. Therefore, Life Sciences might be in the 3rd
Grade.” The participant K3, who wanted to include Physical Education and Visual Arts lesson,
asserted “I would like Visual Arts lesson or Physical Education to be an activity in IYEP. Students
get bored when they take Turkish and Mathematics all the time.” The participant K2 stated that
while evaluating the lessons in IYEP, the choice of course should be left to the student's
preference. There are also many participants considering the lessons in the IYEP program
sufficient and think that there is no need for other lessons. The participant with K4 said,
“Because the main courses in primary schools are Turkish and Mathematics, it is good to have
these courses in IYEP. | don't see the need for another lesson as other lessons could be redone.”
The participant K5 agreed upon the statement of K4, and said, “/ think it is useful to have Turkish
and Mathematics at primary school level. | do not consider it necessary because other courses

are easy to make up for.”

The participants evaluated the Levels of the lessons in IYEP Program as simple (K2, K3
and K5), insufficient (K1) and difficult (K5 and K6). Keeping the learning outcomes at a simple
level the participant K3 expressed, “IYEP learning outcomes are at a very simple level. | do not
think that the student's acquisition of these learning outcomes will bring the student to the same
academic level with their peers.” The participant K1, who thinks that the learning outcomes are
insufficient, stated, “I think that the learning outcomes in IYEP are insufficient. For example, the
student who completes Module 3 cannot dominate all of the Mathematics learning outcomes

that were taught until the 3" Grade.”. The participant K5, who wanted the learning outcomes
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to be made more difficult, said, “It is as if the learning outcomes were prepared for the student
with special learning deficiencies. It falls far below the level of most of the students who take
part in the IYEP in my class. That's why, they get bored. Learning outcomes could be made
difficult.” When we examine the answers of the participants, it is observed that they desire to

improve the learning outcomes in general.
3.2. Recommendations on IYEP

The second research question of the study was “What are the participants' suggestions
about IYEP?”. In this respect, questions were asked to the participants, and the findings gathered

in line with the answers are given in Table 4:

Table 4
Suggestions of Participants on the Implementation Process of IYEP
Themes Categories Codes Participants f %
Measuring tools suitable K2, K3, K4, K5, K6 5 17.85
. Question Styles Not K1, K5, K6 3 10.7
Measuring Appropriate
Tools Evaluated'outcomes are K2, K3 ) 7
simple
Exam Skills K1 1 3.5
It should only be at the K3, K4, K5, K6 5 1785
Implementation Program weekend
P . Must be all year K1, K2, K3, K4 4 14.28
Process Planning . -
Time Restriction Should Be
K2, K3 2 7
Removed
Events are few K1, K2, K3 3 10.7
Insufficient tc? reinforce K6, K2 ) 7
Resources learning
Books should be divided
into Modules K> 1 35
Total 28 100.0

In Table 4, suggestions about the implementation process of IYEP are gathered under
the themes of assessment tools, resources of IYEP and planning of the program. As a result of
the opinions of the participants about the assessment tools, the question style was underlined
to cause error in the assessment (K1, K5 and K6); the assessed learning outcomes remained
simple (K2 and K3), the assessment tools were appropriate (K2, K3, K4, K5 and K6); and they
measured students who failed to gain exam skills incorrectly (K1). The participant K1 explained
that the question style lead error during the assessment as of “In the student identification tool,
there might be other factors affecting the assessment result in the dictation questions asked in
Turkish. When | read the text and ask questions to the students, most students answer the
questions vocally, so other students also answer the questions even though they do not know the

answers. These dictation questions could be reorganized.” On the theme of keeping the
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measured learning outcomes simple, the participant K3 said, “The measured learning outcomes
in the OBA exam remain at a very simple level. Other students who need more can pass this
exam. However, | think they need IYEP, too.” The participant K1 said, “Because primary school
students do not adopt exam skills, they can answer fewer questions than expected in the exam

due to excitement or desire to finish it as soon as possible.”.

About the planning of the program, the participants made suggestions that the time
restriction should be lifted (K2 and K3), it should be done only on weekends (K3, K4, K5 and K6),
and it should be all year (K1, K2, K3 and K4). Regarding the hour restriction, participant K3 stated
“I don't think that the hours are sometimes not enough for the students. For example, 90 hours
are reserved for Turkish. While it sometimes may last for years for a student to gain reading,
writing and comprehension skills, the program expects us to conclude it within 90 hours.” Among
the participants who wanted it to be only on the weekend, the participant K2 put forward “...it
would be very useful if it was only put on the weekend. Teaching two hours of IYEP on a weekday
over top of six hours affects their productivity.” The participant K4 regarding its being a whole
year accentuated, “If the IYEP application is done all year, it can increase the academic success
of the student. Otherwise, the student completes their deficiencies and the course ends. This

prevents us from achieving success.” found in the statement.

The participants who reached consensus on the activities about the resources are few
(K1, K2 and K3), and underlined that the books should be divided into modules (K5) and that
they are insufficient in reinforcing learning (K6 and K2). Regarding the inadequacy of the
activities in the sources, the participant K1 said, “The activities in the sources are very few.
Afterwards, | have to distribute worksheets to the students as part of the learning outcome. In
the given book, examples and activities can be increased within the scope of learning outcome.
Or there may be more resources.” While expressing the following about the division of the books
into modules, the participant K5 said, “The book can be given by dividing it into modules. For
example, student of Module 1 and student of Module 3 both study the same book. This can cause
confusion.” The participant K6 highlights his opinion about resources as “The book is sufficient

for learning deficiencies, but not enough to increase academic success and reinforce learning.”.
3.3. Problems Encountered in IYEP

The third research question of the study is “What are the problems encountered in IYEP
according to the participants?”. Respectively, questions were asked to the participants, and the

findings obtained in line with the answers are given in Table 5:
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Table 5
Problems Encountered in IYEP
Themes Categories Codes Participants f %
Parents Not K1, K2, K3, K4, K5, K6 40
Parent- 6
Centered Interested
Miscommunication K3, K4, K6 3 20
Stakeholder- Issues .
Centered Regarding a Course K6 1 6.6
lssues Student- Discontinuity K3, K4, K5 3 20
Centered Disciplinary Issues K5 1 6.6
Issues Level difference K5 1 6.6
Total 15 100

In Table 5, the problems faced by the participants in the IYEP are seen as those related
to the stakeholders of the program. These problems are grouped under two themes as parent-
centered and student-centered. As the parent-centered problems, the participants stated
unconcernedness of parents (K1, K2, K3, K4, K5 and K6), lack of communication (K3, K4 and K6)
and parents’ misperception of IYEP as a course (K6). Parents' unconcernedness was expressed
by participant K4: “In my opinion, the students attend IYEP because of their families. The parents
of the students who are admitted to IYEP are either illiterate or unable to help their children.
Although they are literate, they cannot help the lessons because they are graduated of a primary
school. They do not even know how to make them study. This is the reason for why we cannot
see parent support during the process.” Regarding the lack of communication, participant K3
said, “I had students who were absent from IYEP, but when | contacted the parents, | could not
find any support in this respect. Generally, we had a one-sided communication. There were no
parents who called me and asked about the learning process of their children.” One of the
problems encountered in IYEP is that the program is perceived as a course rather than a make-
up program as stated by K6 “Parents generally do not know what IYEP is, all of them perceive

IYEP as a course. This causes the program to go against its spirit.”

Among the participants who expressed student-centered problems as absenteeism,
disciplinary problems and level difference, the participant K3 stated, “The problem of
absenteeism is the biggest problem in IYEP. Students are absent from the program, which is
prepared to make up for their missing learning outcomes, and they prevent teachers from
progressing schedules.” For disciplinary problems, participant K5 said, “Students who stay for
IYEP are always troubleshooters and it is very difficult even to give an extra lesson to these
students.” The participant K5 stated that the difference in level was also a problem and
explained his opinion as of “IYEP is divided into modules, but there can be a gap between
students even though they are in the same module. This time, the student ahead level gets bored

and leaves the class.”

402 The Journal of Limitless Education and Research, 7 (3), 391 - 421



(\&=z7 Teacher's Opinions About Remedial Education Program in Primary...
Dogan BULU, Gérkem AVCI

4. Conclusion, Discussion and Suggestions

In this research, it is aimed to reveal the opinions of the teachers about IYEP, the
problems encountered and the solution proposals. In accordance with this purpose, the results

obtained were compared with the other research in the literature and suggestions were made.

The general evaluation of the participants about the content of IYEP is on its being
useful. Participants agreed that, thanks to this program, disadvantaged students completed
their learning deficiencies and gained self-confidence. This finding is in the same line with the
studies conducted by Dilekgi (2019), Kirnik, Ozbek, and Susam (2019). Most of the participants
had consensus about not including other lessons in the concept of IYEP. The participants explain
this by the possibility to make up for other lessons. Regarding the learning outcomes in IYEP, the
participants emphasized that the achievements remained at a simple level in general. They

stated that making the learning outcomes more difficult will also increase the academic success.

When the findings related to the IYEP process were examined, it was stated that the
activities in the resources were insufficient, so there were problems in consolidating learning.
Participants find the books given as a source for IYEP are insufficient. They stated that there are
not enough activities and rich texts in the given books. When the studies in the literature are
examined, the results support the findings of the current study (Aydin and Yakar, 2020; Dilekgi,
2019; Girol and Giil, 2021). When the opinions of the participants about the assessment tools
were examined, they had agreement that the assessment tool was sufficient in general. There
were also participants who made suggestions about assessment tools. They stated that it would
be beneficial to remove from the dictation questions in the IYEP. It has been observed that
students cannot be prevented from cheating in dictation questions, so the student who needs
IYEP indeed pretend to answering the questions correctly. In the findings related to the planning
of the program, the participant stated an opinion that the program should be made through all
year, the time restriction should be removed, and it should be held only on weekends. The
participants, who stated that the students who were admitted to the IYEP made up for their
learning deficiencies with the current planning, but could not reach the same level with their
peers academically, believe that success will come if it is a whole year. In addition, the
participants, who stated that they could not get enough efficiency from the classes held on
weekdays, emphasized that it would be more beneficial to only be on the weekend. When the
solution proposals calibrated in the program were examined, suggestions for resources,

suggestions for the implementation process and suggestions for assessment tools were
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collected under sub-themes. In the suggestions made on the sources, the participants expressed
their opinion to increase the activities in the IYEP books and to make each module as a separate
book. The result of this research reveals parallelism with the result of the study by Kirnik, Ozbek
and Susam (2019) in preparation of the activities for each module as a fascicle. In the suggestions
for the implementation process, it was suggested to remove the time limit, to make a midterm

exam in order to increase the academic success, and to increase the course hours.

The most common problems faced by the participants in the program are the
unconcernedness of the parents, the inability to establish a healthy communication with the
parents, and the parents' mistaking IYEP program as a course. Participants stated that due to
the lack of interest of the students' parents, they stayed at IYEP and this was also reflected in
the program process. In order to increase the academic success of the students, it is necessary
to raise the interest of the parents in the program. In the study conducted by Aydin and Yakar
(2020), the participants also mentioned the unconcernedness of families towards the program.
Considering the student-centered problems, the participants emphasized absenteeism,
disciplinary problems and level differences between students. Studies in the literature also
support this result (Dilekci, 2019; Yildiz and Kilig, 2019; Kozikoglu ve Tosun, 2020; Ozdogru,
2022). Considering the problems encountered in IYEP, it is seen that the issue of absenteeism is
mostly emphasized. When the purpose of the IYEP program is examined, it is seen that the main
target group of the program is the students whose education has been interrupted due to
various reasons. The student's absence from IYEP due to absenteeism also prevents the program

from being carried out in a healthy way.

In the IYEP program, student selection is made by IPA. Teachers state that such a choice
does not give healthy results in the selection of students who need IYEP. Therefore, increasing
the role of teachers in student selection will make the process more efficient. The most
frequently mentioned problem by teachers in IYEP is absenteeism. The participants, who stated
that the students who needed the program were generally absent from formal education, also
stated that they could not prevent absenteeism in IYEP. In this regard, the school administration
should force the students to participate in IYEP. The majority of the participants stated that the
books prepared for IYEP were insufficient. Increasing the activities in the books, publishing a
book for each module instead of including the achievements of the 3 modules in a single book,
and including homework studies will make the IYEP process more efficient. Most of the teachers
emphasized that the support of the parents during the IYEP program was very insufficient.

Guidance service and school administration should be included in the work to ensure parent-
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school cooperation. The IYEP program is implemented as 2 hours a day on weekdays and a
maximum of 6 hours on weekends. After the 6-hour course, the student's 2 additional hours of
IYEP reduces the efficiency of the courses. As a result of the research data, it was concluded that
it would be more beneficial for the students to carry out the IYEP program only on the weekend.
Considering the planning of the program, it is seen that the two courses are limited to 160 course
hours in total. In this way, it has been seen that the planning of IYEP creates problems in raising
the learning outcomes. It was concluded that it would be healthier to remove the time limit and

spread it to the whole year.
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1. Giris

ilkokullar, 6grencilerin okuma, yazma anlama ve dért islem becerilerini 6grenip
gelistirebildikleri egitim kademesidir. ilkokulda bircok dgrencinin egitimi cesitli nedenlerden
dolayi yarida kalmaktadir. Bu tiir 6grenciler dezavantajli 6grenciler olarak nitelendirilmektedir.
Ogrenciler ailelerinin maddi durumu nedeniyle dezavantajli durumda hayata atilirlar. Bu
dezavantajli durum egitimle degisip dikey hareketlilik saglayarak kalici bir deger kazanabilir

(Ozbas, 2014).

Millt Egitim Bakanlhginin (MEB) Stratejik Planinda (2015-2019) yer aldigi tzere, biitln
bireylerin bedensel, ruhsal ve zihinsel gelisimlerine yonelik faaliyetlere katilim orani ve
ogrencilerin akademik basari dizeylerini artirma hedefi egitimde kaliteyi arttirma kapsaminda
vurgulanmaktadir (MEB, 2015). Bu hedef dogrultusunda Birlesmis Milletler Cocuklara Yardim
Fonu (UNICEF) ve Milli Egitim Bakanlhg Temel Egitim Genel Mudurliigi is birligiyle 2017-2018
egitim Ogretim yilinda egitim sistemindeki s6z konusu calismalar, mevcut durum analizleri ve
ihtiyaclardan hareketle okuma-yazma ve temel matematik becerilerinde erken kademelerde
ogrenme eksikliklerini gidermek amaciyla ilkokullarda Yetistirme Programi (iYEP) hazirlanmistir
(MEB, 2018a). IYEP ifade ve beceri dersleri olan Tirkce ve Matematik derslerindeki eksik
kazanimlari kapsamaktadir. Tlrkce dersinde dinleme, konusma, okuma ve yazma; matematikte
de dogal sayilar, toplama ve ¢ikarma, ¢arpma ve bélme 6grenme alt alanlarina ait kazanimlari
icermektedir. Bu kapsamda yonergede belirtildigi lizere IYEP’in genel amaglari asagidaki

sekildedir:

“a) Odgrencilerin Tiirkce ve matematik derslerinde [YEP kapsaminda belirlenen

kazanimlara ulasmalarini saglayacak etkinlikler ve 6grenme yasantilari planlamak,

b) Odgrencilerin IYEP kapsaminda rehberlik ve psikolojik agidan desteklenmesini

saglamak,
c) Sonraki egitim kademelerinde ortaya ¢ikmasi muhtemel uyum sorunlarini 6nlemek,
¢) Akademik ve sosyal gelisimi destekleyerek okula devami artirmak,

d) Programa dahil edilen égrencilerin beklenen 6grenme seviyesine ulasmasina yardimci

olmak,

e) Sorun ¢ézebilen, iletisime ve 6grenmeye agik, 6zgliven ve sorumluluk sahibi saglikli ve

mutlu bireylerin yetismesine imkdn saglamaktir.” (MEB, 2018b: 2)
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1.1. iYEP’in Genel Amaglari

Ogrencilerin Tiirkce ve matematik derslerinde IYEP kapsaminda belirlenen kazanimlara
ulasmalarini saglayacak etkinlikler ve &grenme vyasantilari planlamak, IYEP kapsaminda
psikososyal acidan desteklenmelerini saglamak, sonraki egitim kademelerinde ortaya ¢ikmasi
muhtemel uyum sorunlarini 6nlemek, akademik ve sosyal gelisimi destekleyerek okula devami
artirmak, programa dahil edilen 6grencilerin beklenen 6grenme seviyesine ulasmasina yardimci
olmak, sorun ¢ozebilen, iletisime ve 6grenmeye acik, 6zgiiven ve sorumluluk sahibi saglikh ve

mutlu bireylerin yetismesine imkan saglamak programin genel amaglarindandir(MEB, 2018b).
1.2. iYEP Uygulama Basamaklan

IYEP’in uygulama siireci 4 asamadan olusmaktadir. ilk asama, IYEP’e katilacak
ogrencilerin tespitidir. Bu asamada 6grencilere Ogrenci Belirleme Araci (OBA) uygulanir. ikinci
asamada OBA sonuclari e-okul sistemine girilir ve degerlendirme sonuglarinda 6grenciler
dgrenme kazanimlarindaki eksikliklere gére modiillere ayrilir. Uglincii asamada modiilleri biten
ogrencilere IYEP ciktilarinin 6lglilmesi igin olusturulmus Ogrenci Degerlendirme Araci (ODA)
uygulanir. Sonuglar e-okul sistemine yiklenir. Dordiincii ve son asamada da raporlastirma
vardir. Bu asamada OBA ve ODA sonuclari raporlastirilip degerlendirme icin IYEP komisyonuna
teslim edilir. 2021-2022 egitim 6gretim yilinda bakanlik IYEP yénergesinde degisiklige giderek
ODA’y kaldirmigtr.

1.3. IYEP igerigi

IYEP sadece Tiirkce ve Matematikteki eksik kazanimlari kapsamaktadir. Tiirkce dersinde
dinleme, konusma, okuma ve yazma; matematikte de dogal sayilar, toplama ve ¢ikarma, garpma
ve bolme 6grenme alt alanlarina ait kazanimlari icermektedir (MEB, 2019). Asagidaki tablolarda

IYEP programindaki kazanimlar ve saatleri ayrintili bir sekilde verilmistir:

408 Sinirsiz Egitim ve Arastirma Dergisi, 7 (3), 391 - 421



(\%zzz7 llkokullarda Yetistirme Program (IYEP) Hakkinda Ogretmen Goriisleri

Dogan BULU, Gérkem AVCI

Tablo 1
IYEP kazanimlarinin modiillere gére sayisal dagilimi (MEB, 2019)
Ogrenme/Alt 1.Modiil 2.Modiil 3.Modiil Toplam
Alan s Kazanim Kazanim Kazanim Kazanim / Ders
Ogrenme Alani .
Sayisi Sayisi Sayisi Saati Sayisi
Dinleme/izleme 2 1 3
.. Konusma 4 1
Turkee Okuma 4 2 6
Yazma 5 1 6
Uygulama Ders Saati 5 72 19 96
Suresi
Dogal Sayilar 4 3 7
Matematik Toplama ve 6 4 10
Cikarma
Carpma ve Bolme 5 5
Uyg”ular.na Ders Saati 24 24 16 64
Saresi
Toplam Kazanim Sayisi 13 17 8 38

Tablo 1 iYEP kazanimlarinin modiillere gore sayisal dagiimini géstermektedir. Tablo 1
incelendiginde Tirkge dersinde (¢ alt 6grenme alanina ait kazanimlarin yer aldigi gértlmektedir.
Dinleme/izleme alt 6grenme alaninda toplam (¢ kazanim yer almaktadir. Bu kazanimlardan
ikisinin moddl birde, bir tanesinin de modiil ikide oldugu gérilmektedir. Konusma alaninda dort
kazanim yer almakta ve dordii de birinci modildedir. Okuma alaninda alti kazanim; dort tanesi
tanede modiil Ggte yer almaktadir. Tiirkge dersinde modul birde bes ders saati, modil ikide

yetmis iki saat, modiil licte on dokuz ders saati olmak lizere toplamda 96 saat stirmektedir.

Matematik dersinde ise dogal sayilar, toplama ve ¢ikarma, ¢carpma ve bélme alt 6grenme
alanlarina ait kazanimlar yer almaktadir. Dogal sayilar alt 6grenme alanina ait modil birde 4
modiil Ugte g toplamda yedi kazanim yer almaktadir. Toplama ve gikarma alt 6grenme alanina
ait modil birde alti, modiil ikide dort olmak tizere toplamda on kazanim yer almaktadir. Carpma
ve bolme alt 6grenme alanina ait modil lg¢te 6 kazanim yer almaktadir. Matematik dersinde
modiil birde yirmi dort ders saati, modiil ikide yirmi dort saat, modiil Gicte on alti ders saati olmak

Uzere toplamda 96 saat stirmektedir.
1.4. Arastirmanin Amaci ve Onemi

IYEP ile ilgili alanyazin incelendiginde; degerlendirme calismalari (Avlukyari, 2019;
Keskin, 2021; Girol ve Gil, 2021), 6gretmen gorisleri (Balantekin, 2020; Kozikoglu ve Tosun,
2020; Toptas ve Karaca, 2019), akademik basari, okula baglilik gibi iliskisel calismalar (Saridogan,
2019; Kale ve Demir, 2021), teorik calismalar (Gengoglu, 2019) yapildig gorilmistiir. Aydin ve

Yakar (2020) calismalarinda iYEP’te karsilasilan sorunlari, paydaslarina ydnelik katkilari ve ¢6ziim
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onerilerini sunmuslardir. Girler (2020) ise arastirmasinda Fen Bilimleri dersinin iYEP’e dahil
edilmesine iliskin 6gretmen gorislerini elde etmeyi amaglamistir. Benzer sekilde Toptas (2019)
da calismasinda IYEP kapsamindaki Matematik derslerini yiriiten sinif dgretmenlerinin
gorislerini ortaya ¢ikarmistir. IYEP ile ilgili yapilan calismalara bakildiginda gecen 3 yildaki
uygulamalar Uzerinden arastirmalar vyapildigi goriilmektedir. Bu calisma ise, Sinif
dgretmenlerinin IYEP hakkindaki gériislerini elde etmek ve gelecek egitim-6gretim déneminde
IYEP ile ilgili 6gretmenlerin beklentilerini ortaya ¢ikarmasi acisindan farklilik géstermektedir. Bu
kapsamda, bu calismada IYEP siirecinin degerlendirilmesi, alternatiflerin belirlenmesi ve
ihtiyaclarini ortaya konmasi énemlidir. Ote yandan uzaktan egitim siirecinde ¢ogu 6grencinin
derslere katilim gostermemis olmasi 6grencilerin okul basarilarini olumsuz etkilemistir. Bu
slrecten olumsuz etkilenen 6grencilerin eksik kazanimlarinin tamamlanmasi ve egitim-6gretime
alternatif saglanmasi igin iYEP programi daha da hayati bir &nem tasimaktadir. iYEP programinin
gelistirilmesinde en etkin rol oynayacak kisiler de siphesiz sinif 6gretmenleri oldugu igin
arastirmanin problem ciimlesi “Sinif 6gretmenlerinin IYEP’te karsilastiklari sorunlar nelerdir ve
sinif 6gretmenleri ne gibi ¢6zim o6nerileri sunmaktadirlar?” olarak belirlenmistir. Bu problem

durumunu incelemek amaciyla asagidaki arastirma sorularina yanit aranmistir:
1. Katiimcilarin IYEP icerigi hakkindaki gorisleri nelerdir?
2. Katihmcilarin IYEP hakkindaki énerileri nelerdir?
3. Katilmcilara gore IYEP’te karsilasilan sorunlar nelerdir?
2. Yontem
2.1. Arastirmanin Modeli

Bu ¢alisma olgu bilim deseniyle olusturulmus nitel bir galismadir. Olgu bilim ¢alismalari,
bireylerin bir kavram veya olguya yonelik ortak deneyimlerinden anlam c¢ikarmak amaciyla
kullanilmaktadir (Creswell, 2007). Bu ¢alismadaki olgu, iYEP’e ydnelik uygulamalardir. Olgu bilim
calismalarinda veri kaynaklari arastirmanin odaklandigi olguyu yasayan ve bu olguyu disa
vurabilecek veya yansitabilecek bireyler veya gruplardir (Yildirrm ve Simsek, 2011). Bu
arastirmada olguyu birebir deneyimleyen sinif 6gretmenleri segilmistir. Sinif 5gretmelerinin IYEP

hakkindaki deneyimleri ve siirece yonelik distinceleri, goriismeler yoluyla alinmistir.
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2.2. GCalisma Grubu

Bu arastirma, daha &nce IYEP’te gorev almis sinif 6gretmenleri ile yiritilmistir.
Katimcilar kolay ulasilabilir durum érneklemesiyle 2021-2022 egitim-6gretim yilinda Van ili
Edremit ilcesinde gorev yapan sinif 6gretmenlerinden secilmistir. Secimlerde koy okullari,
merkeze bagh okullar ve birlestirilmis sinif uygulamasinin oldugu okullar secilmistir. Calismaya

katilan katilimcilara ait bilgiler agagida Tablo 2’de belirtilmistir:

Tablo 2

Calisma grubunun 6zellikleri
Kisisel Bilgiler f %
Cinsiyet Kadin 3 50
Erkek 3 50
1-5 Vil 4 66
Kidem 6-11vil 2 34
25-30 1 16
Yas 31-36 4 66
36-41 1 16
Ogrenim Durumu Lisans > 83
Yiksek Lisans 1 17
Koy okulu 2 33
Okul Tiira Birlestirilmis Sinifh 1 16
Merkez Okul 3 50

Katilimcilardan Ggli (%50) kadin, tigl (%50) erkektir. Katilimcilardan dort tanesi 1-5 (%66)
yil, iki tanesi 6-11 (%34) yil arasi kideme sahiptir. Katiimcilarin bir tanesi 25-30 (%16) yas
arasinda, dort tanesi 31-36 (%66) yas arasi ve bir tanesi de 36-41 (%16) yas arasindadir.
Katiimcilardan bes tanesi lisans mezunu (%83), bir tanesi de yiksek lisans (%17) mezunudur.
Okul tiri olarak katihmcilardan iki tanesi koy okulunda (%16), bir tanesi birlestirilmis sinifl

okulda (%16) li¢ tanesi de merkez okulda (%50) gérev yapmaktadir.
2.3. Veri Toplama Araci

Calismada veri toplama araci olarak arastirmacilar tarafindan gelistirilmis olan
“Ilkokullarda Yetistirme Programina iliskin Ogretmen Goriisleri Gériisme Sorular”’nin yer aldigi
“Yari Yapilandirilmis Gorlisme Formu” kullanilimistir. Gorlisme formunda 6gretmenlerin katilimci
bilgilerinin yer aldigi cinsiyet, kidem, yas, 6grenim durumu, okulun tir ile ilgili sorulardan sonra
ogretmenlerin IYEP (ilkokul Yetistirme Programi) hakkindaki gérislerini belirleyen sorular yer

almaktadir. Goériisme sorulari, 12 adet agik uglu sorudan olusmaktadir.
2.4. Verilerin Analizi

Calisma kapsaminda elde edilen katilimci goris ve deneyimlerini derinlemesine ortaya

cikarmak amaciyla icerik analiziyle ¢dziimlenmistir. “icerik analizi, insan davranislarini ve
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dogasini belirleme (izerinde dogrudan olmayan yollarla ¢alismaya imkan taniyan bir tekniktir”
(Biylikoztiirk vd., 2012: 240). Ogretmenlerin gorisleri birimlere ayrilmis ve igerik analizine tabi
tutularak kodlanmistir. Kodlardan anlamca birbirine yakin olan ve benzer 6zellige sahip olanlar
bir arada toplanarak kategoriler olusturulmustur. Ogretmenlerin yari yapilandirilmis gériisme
sorularina verdikleri cevaplar temalar ve kategoriler altinda birlestirilerek ve yapilan kodlamalar

frekans degerleri hesaplanarak degerlendirilmistir.
2.5.Gegerlilik-Giivenirlilik ve Etik Onayi

Arastirmaya baslamadan 6nce arastirmanin etik olarak uygun olduguna dair gerekli izin
Bartin Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’ndan alinmistir. Arastirmanin Etik kurul
onayi, Bartin Universitesi Sosyal ve Beseri Bilimler Etik Kurulu Komisyonu tarafindan 10.03.2022

tarihli ve 5 numaral Etik kurul toplantisinda 2022-SBB-0075 Protokol No ile alinmistir.

Arastirmada veri toplama araci olarak kullanilan Yari yapilandirilmis gérisme formu
olusturulduktan sonra gecerliligi saglamak amaciyla li¢ uzman goérisi alinmistir. Uzmanlardan
gelen o6neriler dogrultusunda dizeltmeler yapilmis ve gérisme formuna son sekli verilmistir.
Gorisme formunun calismanin amacina uygunlugunu tespit etmek amaciyla iki sinif
o0gretmeniyle pilot uygulama yapilmis, 6gretmenlerin verdikleri yanitlara gére form yeniden
sekillendirilmistir. Gorlismeler ©ncesi 06gretmenler arastirma hakkinda ayrintii olarak
bilgilendirilmis ve 0gretmenlerin ¢alismaya gonulli olarak katilim sagladiklarina dair
kendilerinden bilgilendirilmis onam formu alinmistir. Katilimcilarin  kimlikleri ¢alismaya
yansitiimamis ve gizli tutulmustur. Alintilarda etik agidan dogru olmayacagl disilintlerek
katihmcilarin gergek isimlerine yer verilmemis, onun yerine K1, K2, K3, K4, K5 ve K6 seklinde

kodlamalar yapilmistir.

Gorismelerin analizleri iki uzman tarafindan farkli zamanlarda gerceklestirilmistir. Veri
analizinin glvenirliginin saglanabilmesi i¢cin Miles ve Huberman’in (1994) 6nermis oldugu
givenirlik formilinden yararlaniimis, uyusum yizdesi %82 olarak bulunmustur. Uyumun %70’in
Uzerinde olmasi iki kodlayici arasinda uyum oldugunu belirtmektedir (Miles ve Hubberman,

1994).
3. Bulgular

Arastirma bulgulari, katilimcilarin iYEP igerigi hakkinda diisiinceleri, iYEP’in uygulama
siireci hakkinda énerileri ve iYEP’te karsilasilan sorunlar olmak iizere (i¢ baslik altinda dogrudan

katilimci gorisleri de verilerek sunulmustur.
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3.1. iYEP igerigi hakkindaki goriisler

Calismanin birinci arastirma sorusu “Katilimcilarin IYEP igerigi hakkindaki gérisleri
nelerdir?” seklinde ifade edilmistir. Bu dogrultuda katilimcilara sorular yoneltilmis, verilen

yanitlar dogrultusunda elde edilen bulgular Tablo 3’te verilmistir:

Tablo 3
Katilimcilarin IYEP icerigi hakkinda diisiinceleri
Temalar Kategoriler Kodlar Katihmcilar f %
Faydali bir uygulama K2, K3, K4, K5 ve K6 5 22,72
Genel

Degerlendirme Dahafarken sinifta baslamal K2 1 4,54
Modiillere ayrilmasi faydah K1 1 4,54
Baska derse gerek yok K4, K5 ve K6 3 13,63
Hayat Bilgisi eklenebilir K1 ve K2 2 8,69
R : . Ogrenci Istegi K2 1 4,54
Iliil:lgll IVEP Dersleri Gorsel Sanatlar eklenebilir K3 1 4,54
Beden Egitimi eklenebilir K3 1 4,54
ingilizce eklenebilir K1 1 4,54
. Basit Duzey K2, K3, K5 3 13,63
'YEZVT;ZIg;:m Zorlastirilabilir K5, K6 2 8,69
Yetersiz K1 1 4,54
Toplam 22 100

Tablo 3’te katilimcilarin iYEP’in icerigi ile ilgili degerlendirmeleri genel degerlendirme,
IYEP dersleri ve IYEP Program Seviyeleri olarak li¢ kategoriye ayrilmistir. Genel degerlendirme
kategorisinde; katihmcilar IYEP’in faydali bir uygulama oldugunu (K2, K3, K4, K5 ve K6),
modyillere ayrilmasinin faydah oldugu (K1), daha erken siniflarda baslamasi gerektigini (K2)
belirtmislerdir. Katiimcilar, genel degerlendirmelerinde en ¢ok IYEP’in faydali bir uygulama

oldugu konusunda birlesmislerdir.

K6 kodlu katilimcinin gorisi “Ozellikle yetersiz 6§renciler igin ¢ok iyi bir firsat oldugunu
diisiiniiyorum. Pandemide é§renme eksiklikleri bayagi artti. Bu yiizden IYEP sinif diizeyi igin
belirlenen kazanimlari edinmelerinde iyi bir alternatif oldu.” seklindedir. K2 de daha erken

“«

siniflarda baslamasini “...sadece 3. Sinif 6grencilerine uygulanmamali temelden baslanmali
clinkii egitimin temeli ilkokuldur. Geri kalmis 6grenciler icin giizel bir uygulamadir.” seklinde
actklamistir. Modiillere ayrilmasini da K1 kodlu katilimer “Modiillere ayrilmasi ve égrencilerin
seviye olarak bulundugu modiilden baslamasi 6grencinin ilerlemesini saglamaktadir.” seklinde

ifade etmistir.

IYEP’te yer alan derslerle ilgili degerlendirmede katilimcilardan bazilari Hayat Bilgisi (K1
ve K2), ingilizce (K1), Gérsel Sanatlar (K3), Beden Egitimi (K3) derslerinin programa dahil
edilmesini isterken bazilari da ders seg¢iminin 6grenci istegine birakilmasini (K2) ya da baska

derslere gerek olmadigi (K4, K5 ve K6) seklinde degerlendirmislerdir. Baska derslerin dahil
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edilmesini isteyen katilimcilarin en ¢ok birlestigi ders Hayat Bilgisidir. Bu konu da K1 kodlu
katilimcei “3. sinif Hayat Bilgisi konu ve kazanimlari yogundur. Bu bakimdan 3. sinifta Hayat Bilgisi
de olabilir.” seklinde ifade etmistir. Beden Egitimi ve Gorsel Sanatlar dersinin dahil edilmesini
isteyen K3 kodlu katilimci “/YEP’te bir aktivite olmasi agisindan Gérsel Sanatlar dersi ya da Beden
Egitiminin olmasini isterdim. Stirekli Tiirk¢e ve Matematik verince égrenciler sikiliyor.” seklinde
ifade etmistir. K2 kodlu katilimci iYEP’teki dersleri degerlendirirken ders secimi konusunda
dgrenci istegine birakilmasi gerektigini ifade etmistir. IYEP programindaki dersleri yeterli goriip
baska derslere ihtiya¢ olmadigini diisiinen katilimcilar da oldukca fazladir. K4 kodlu katilimci
“iIkokullarda ana dersler Tiirkce ve Matematik oldudu icin [YEP’te bu derslerin olmasi iyi olmus.
Diger dersler telafi edilebilir oldugu icin baska derse gerek gérmiiyorum.” seklinde ifade ederken
konu ile ilgili K5 kodlu katilimci “ilkokul diizeyinde Tiirkce ve Matematik olmasinin faydali
oldugunu diisiiniiyorum. Diger derslerin telafisi kolay oldugu icin gerekli gérmiiyorum.” Diyerek

K4 kodlu katilimciyi destekleyen ifadelerde bulunmustur.

Katilimcilar programda yer alan derslerin IYEP Program Seviyelerine yénelik ise basit
dizey (K2, K3 ve K5), yetersiz (K1) ve zorlastirilabilir (K5 ve K6) degerlendirmelerinde
bulunmustur. Kazanimlarin basit diizeyde kalmasini K3 kodlu katihmci “/YEP kazanimlari ¢cok
basit diizeyde. Ogrencinin bu kazanimlari almasinin é§renciyi akranlariyla akademik agidan ayni
seviyeye getirecegini diisiinmiiyorum.” seklinde ifade etmistir. Kazanimlarin yetersiz oldugunu
disinen K1 kodlu katihmci ise “IYEP’teki kazanimlarin yetersiz oldugunu diisiinmekteyim.
Ornegin, Modiil-3’ii tamamlayan é§renci 3. sinifa kadar islenmis olan Matematik kazanimlarinin
tamamina hékim olamamaktadir.” seklinde vurgulamistir. Kazanimlarin zorlastiriimasini isteyen
K5 kodlu katilimci “Kazanimlar ézel 6grenim eksiklikleri olan bir 6grenci icin hazirlanmis gibi.
Sinifimda [YEP’e kalan édrencilerin ¢cogunun seviyesinin ¢ok altinda kaliyor. Bu yiizden ¢ocuklar
sikilabiliyor. Kazanimlar daha da zorlastirilabilir.” fikrini bu sekilde agiklamaktadir. Katilimcilarin

cevaplarini inceledigimizde genel olarak kazanimlarin iyilestirilmesi istenmektedir.
3.2. IYEP Hakkinda Oneriler

Calismanin ikinci arastirma sorusu “Katilimcilarin iYEP hakkindaki &nerileri nelerdir?”
seklinde ifade edilmistir. Bu dogrultuda katiimcilara sorular yoneltilmis, verilen yanitlar

dogrultusunda elde edilen bulgular Tablo 4’te verilmistir:
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Tablo 4
Katiimcilarin [YEP’in Uygulama Siireci Hakkinda Onerileri
Temalar Kategoriler Kodlar Katilimcilar f %
Olgme araglari uygun K2, K3, K4, K5 ve K6 5 17,85
Olgme Soru tarzlari uygun degil K1, K5 ve K6 3 10,7
Araclar Olgiilen kazanimlar basit K2 ve K3 2 7
Sinav becerisi K1 1 3,5
Sadece hafta sonu olmali K3, K4, K5 ve K6 5 17,85
Programin .
Uygulama Planlamasi Tim yil olmah K1, K2, K3 ve K4 4 14,28
Sureci Saat kisitlamasi kaldiriimali K2 ve K3 2 7
Etkinlikler az K1, K2 ve K3 3 10,7
Kaynaklar Ogrenmeyi pek'i§tirmede K6 ve K2 2 7
yetersiz
Kitaplar modiillere bolinmeli K5 1 3,5
Toplam 28 100

Tablo 4’te IYEP’in uygulama siireci hakkinda énerileri 6lcme araclari, iYEP kaynaklari ve
programin planlamasi temalarinda toplanmistir. Sinif 6gretmenlerinin 6lgme araglarina yonelik
gorisleri neticesinde soru tarzinin 6lgmeye hata kattigi (K1, K5 ve K6), dlgllen kazanimlarin basit
kaldigi (K2 ve K3), dlgme araglarinin uygun oldugu (K2, K3, K4, K5 ve K6) ve sinav becerisi
kazanamamis 6grencileri yanlis 6l¢tigi (K1) kodlari olusturulmustur. Soru tarzinin, 6lgmeye hata
kattigini K1 kodlu katilimci sdyle agiklamaktadir: “Ogrenci belirleme aracinda Tiirkce’de sorulan
dikte sorularinda élgme sonucunu etkileyen baska unsurlar olabiliyor. Metni okuyup 6grencilere
sorular sordugumda cogu 6grenci sesli yanit verdigi icin baska égrenciler de bilmedigi halde
sorulari cevapliyor. Bu dikte sorulari tekrar diizenlenebilir. “Ol¢iilen kazanimlarin basit kalmasi
hakkinda da K3 kodlu katilimci “OBA sinavinda élciilen kazanimlar gayet basit diizeyde kaliyor.
ihtiyaci olan baska édrenciler bu sinavi gegebiliyor. Hélbuki onlarin da ihtiyaci oldugunu
diisiiniiyorum.” seklinde ifade etmistir. K1 kodlu katilimci da konu ile ilgili “ilkokul é§rencileri
sinav becerisine sahip olmadiklari icin heyecan ya da bir an 6nce bitirme istegiyle sinavda

onlardan beklenilenlerden daha az soru yapabilmektedir.” ifadesinde bulunmustur.

Katilimcilar, programin planlanmasi hakkinda saat kisitlamasi kalksin (K2 ve K3), sadece
hafta sonu yapilsin (K3, K4, K5 ve K6) ve tim yil olsun (K1, K2, K3 ve K4) seklinde onerilerde
bulunmustur. Saat kisitlamasi hakkinda K3 kodlu katilimci sunu ifade etmistir: “Saatlerin bazen
6grencilere yetmedigini diisiinmiiyorum. Tiirkce’ye mesela 90 saat ayrilmis. Bir 6grenciye okuma,
yazma, anlama becerilerini kazandirmak bazen yilarca stirebilirken program bizden 90 saatte
bunu neticelendirmemizi istiyor.” Sadece hafta sonu olmasini isteyen katilimcilardan K2 kodlu
katilimci “...sadece hafta sonuna koyulsa ¢ok faydali olur. Hafta ici alti ders saatinin (istiine bir
de iki saat [YEP dersi islemek verimi etkiliyor.” Tum yil olmasiyla ilgili K4 kodlu katilimci “/YEP

uygulamasi tiim yil olursa 6§rencinin akademik basarisini da arttirmasini saglayabilir. Ogrenci
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eksiklerini tamamliyor ve kurs bitiyor. Bu da basariyi yakalamamiza engel oluyor.” ifadesinde

bulunmustur.

Katilimcilar, kaynaklar hakkinda etkinliklerin az olmasi (K1, K2 ve K3), kitaplarin
modillere bolinmesi gerektigi (K5) ve 6grenmeyi pekistirmede yetersiz kaldigi (K6 ve K2)
goruslerinde toplanmistir. Kaynaklardaki etkinliklerin yetersiz olmasi hakkinda K1 kodlu katilimci
“Kaynaklardaki etkinlikler ¢cok az. Ben daha sonra kazanim kapsaminda ¢ocuklara calisma
kdgitlar1 dagitmak zorunda kaliyorum. Verilen kitapta, kazanimlar déhilinde &rnekler ve
etkinlikler artirilabilir. Ya da kaynaklar daha fazla olabilir.” seklinde ifade ederken, kitaplarin
modiillere béliinmesi hakkinda da K5 kodlu katilimci “Kitap modiillere béliinerek verilebilir.
Mesela Modliil 1 6grencisi de Modiil 3 6grencisi de ayni kitaptan ¢alisiyor. Bu da kafa karisikligina
neden olabiliyor.” K6 kodlu katilimci kaynaklar hakkinda “Kitap 6grenme eksiklikleri icin yeterli
fakat akademik basariyi arttirma ve égrenmeyi pekistirmek icin yeterli degil.” ifadesinde

bulunmustur.
3.3. iYEP’te Karsilasilan Sorunlar

Calismanin Uglincii arastirma sorusu “Katilimcilara gére IYEP’te karsilasilan sorunlar
nelerdir?” seklinde ifade edilmistir. Bu dogrultuda katiimcilara sorular yoneltilmis, verilen

yanitlar dogrultusunda elde edilen bulgular Tablo 5’te verilmistir:

Tablo 5
IYEP’te Karsilasilan Sorunlar
Temalar Kategoriler Kodlar Katihmalar f %
Veli Veliler ilgisiz K1, K2, K3, K4, K5 ve K6 6 40
Merkezli iletisimsizlik K3, K4 ve K6 3 20
Paydas Sorunlar Kurs Sanilmasi K6 1 6,6
Merkezli Ogrenci Devamsizhk K3, K4 ve K5 3 20
Sorunlar Merkezli Disiplin Sorunlari K5 1 6,6
Sorunlar Seviye Farki K5 1 6,6
Toplam 15 100

Tablo 5’te katilimcilarin iYEP’te karsilastigi sorunlarin programin paydaslarina yonelik
sorunlar oldugu goriilmektedir. Bu sorunlar veli ve 6grenci merkezli olmak lizere iki tema altinda
toplanmistir. Veli merkezli sorunlar olarak katilimcilar, velilerin ilgisizligini (K1, K2, K3, K4, K5 ve
K6), iletisimsizligi (K3, K4 ve K6) ve veliler tarafindan IYEP’in kurs sanilmasini (K6) belirtmislerdir.
Velilerin ilgisizligini K4 kodlu katihmc “Zaten IYEP’e kalan égrencilerin aile yiiziinden kaldigini
diisiiniiyorum. IYEP’e kalan égrencilerin velileri ya okuma yazma bilmiyor ya da 6§rencisine
yardimci olamiyor. Okuryazar olsa da ilkokul mezunu oldugu igin 6grencinin derslerine yardimci

olamiyor. Nasil ¢alistiracadini bile bilmiyor. Siireg icinde bu yiizden veli destedi géremiyoruz.”
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seklinde ifade etmistir. iletisimsizlik konusunda da K3 kodlu katimci “/YEP’te devamsizlik yapan
6grencilerim oldu ancak velilerle iletisime gegtigimde bu konuda bir destek bulamadim. Genelde
tek tarafl bir iletisim igcinde olduk. Beni arayip 6grencisinin durumunu soran veli olmad..”
seklinde ifade etmistir. IYEP’te karsilasilan sorunlardan birinin de programin bir telafi
programindan c¢ok kurs gibi algilanmasini K6 kodlu katilmci soyle ifade etmistir: “Veliler genelde
IYEP’in ne oldugunu bilmiyor, velilerin hepsi IYEP’i kurs olarak algiliyorlar. Bu da programin

ruhuna aykiri bir sekilde ilerlemesine neden oluyor.”

Ogrenci merkezli sorunlari devamsizlik, disiplin sorunlari ve seviye farki olarak ifade eden
katilimcilardan devamsizlik konusunda K3 kodlu katiimci “/YEP’te devamsizlik sorunu en biiyiik
sorundur. Eksik kazanimlarinin telafi edilmesi icin hazirlanan programa égrenciler devamsizlik
yaparak bizim ilerlememizi engelliyorlar.” seklinde ifade etmistir. Disiplin sorunlari icin de K5
kodlu katihmci “/YEP’e kalan égrenciler hep sorunlu égrenciler oluyor ve bu 6grencilerle ekstra
bir ders vermek de ¢ok zor oluyor.” K5 kodlu katilimci seviye farkinin da bir sorun oldugunu ifade
ederek soyle aciklamistir: “IYEP modiillere ayrilmis fakat ayni modiilde olmasina ragmen

6grenciler arasinda ucurum olabiliyor. Bu sefer de énde olan 6grenci sikilip dersi birakiyor.”
4. Sonug, Tartisma ve Oneriler

Bu arastirmada, IYEP hakkindaki gérisler, karsilasilan sorunlar ve ¢dziim énerilerinin
O0gretmen gorisleriyle ortaya gikarilmasi amaglanmistir. Bu amag¢ dogrultusunda elde edilen

sonuglar alan yazindaki diger sonuglarla karsilastirilarak énerilerde bulunulmustur.

icerigi hakkinda katihmcilarin genel degerlendirmesi, IYEP’in faydali oldugu yéniindedir.
Katilimcilar bu program sayesinde dezavantajli 6grencilerin 6grenme eksikliklerini tamamladigi
ve dzgiiven kazandiklar disiincesinde hemfikir olmustur. Bu durum Dilekgi (2019), Kirnik, Ozbek
ve Susam (2019) tarafindan yapilan ¢alismalarla paralellik géstermektedir. IYEP iceriginde baska
derslerin dahil edilmesiyle ilgili katiimcilarin cogu buna gerek olmadigi yoninde fikir belirtmistir.
Katilimcilar bunu da diger derslerin telafisinin miimkiin olmasiyla agiklamaktadir. iYEP’te yer alan
kazanimlar hakkinda da katilimcilar genel olarak kazanimlarin basit dizeyde kaldigini
vurgulamistir. Kazanimlarin daha da zorlastirilmasinin akademik basarinin da arttiriimasini

saglayacagini ifade etmislerdir.

IYEP suireciyle ilgili bulgular incelendiginde kaynaklardaki etkinliklerin yetersiz oldugu bu
yizden 6grenmelerin pekistiriimesinde sorun yasandigi belirtilmistir. Katihmcilar, iYEP igin
kaynak olarak verilen kitaplari yetersiz bulmaktadir. Verilen kitaplarda yeterli etkinliklerin

olmadigl ve zengin metinlerin yer almadigini ifade etmislerdir. Alan yazinindaki ¢alismalar
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incelendiginde sonuglari destekler niteliktedir (Aydin ve Yakar, 2020; Dilekgi, 2019; Giirol ve Gill,
2021). Katihmcilarin 6lgme araglarina yonelik gorisleri incelendiginde genel olarak 6lgme
aracinin yeterli oldugu konusunda gériis belirtmislerdir. Olgme araclari konusunda éneri getiren
katilimcilar da olmustur. IYEP’te yer alan dikte sorularinin ¢ikarilmasinin faydali olacagini
belirtmislerdir. Dikte sorularinda 6grencilerin kopya ¢gekmelerinin 6niine gegilemedigi bu ylizden
de IYEP’e ihtiyaci olan &grencinin de sorular dogru cevapladigi gdzlemlenmistir. Programin
planlanmasiyla ilgili bulgularda ise katilimcilar programin tiim yil yapilmasi, saat kisitlamasinin
kaldirilmasi ve sadece hafta sonu yapilmasi yoniinde gériis belirtmislerdir. IYEP’e kalan
ogrencilerin mevcut planlamayla 6grenme eksikliklerini giderdigi ancak akademik olarak
akranlariyla esit seviyeye ulasamadigini belirten katilimcilar tim yil olmasi halinde basarinin da
gelecegine inanmaktadirlar. Ayrica hafta ici yapilan derslerden yeterince verim alinamadigini da
belirten katilimcilar sadece hafta sonu olmasinin daha faydal olacagini vurgulamistir. Programa
getirilen ¢6ziim onerileri incelendiginde kaynaklara yonelik dneriler, uygulama siirecine yonelik
oneriler ve 6lgme araglarina yonelik oneriler alt temalarinda toplanmistir. Kaynaklara getirilen
onerilerde katilimcilar iYEP kitaplarindaki etkinliklerin arttirilmasi ve her modiiliin ayri bir kitap
olmasi yéniinde fikir belirtmislerdir. Bu arastirma sonucu Kirnik, Ozbek ve Susam (2019)
tarafindan yapilan arastirmanin hazirlanan etkinlikler fasikil halinde her modiil icin hazirlanabilir
sonucuyla paralellik gostermektedir. Uygulama siirecine yonelik onerilerde ise akademik
basarinin arttirilmasi igin slire sinirlamasinin kaldirilmasi, modil atlatmada bir ara sinav

yapilmasi, ders saatlerinin arttirilmasi énerilmistir.

Katilimcilarin programda veli kaynakl en ¢ok karsilastiklari sorunlar velilerin ilgisizligi,
velilerle saglikh bir iletisim kurulamamasi ve velilerin programi kurs sanmasidir. Katilimcilar
ogrenci velilerinin ilgisizligi yiiziinden dgrencilerin IYEP’e kaldiklarini ve bunun program siirecine
de yansidigini belirtmistir. Ogrencilerin akademik basarisinin artmasi igin velilerin programa olan
ilgilerinin arttirilmasi gerekmektedir. Aydin ve Yakar (2020) tarafindan yapilan arastirmada da
katilimcilar ailelerin programa yénelik ilgisizliginden bahsetmistir. Ogrenci merkezli karsilasilan
sorunlara bakildiginda katiimcilar devamsizlik, disiplin sorunlari ve 6grenciler arasindaki seviye
farklarina vurgu yapmistir. Alan yazinda yapilan arastirmalar da bu sonucu desteklemektedir
(Dilekgi, 2019; Yildiz ve Kilig, 2019; Kozikoglu ve Tosun, 2020; Ozdogru, 2022). iYEP’te karsilasilan
sorunlara bakildiginda en ¢ok devamsizhk konusunun vurgulandigi gériilmektedir. IYEP
programinin amacina bakildiginda ise programin asil hedef kitlesinin ¢esitli nedenlerden dolayi

egitimi yarida kalmis dgrenciler oldugu gériilmektedir. Devamsizhik yaptigi icin IYEP’e kalan
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ogrencinin IYEP’'te de devamsizlik yapmasi programin saglikli bir sekilde yiiriitiilmesini de

engellemektedir.

IYEP programinda 6grenci secimi OBA ile yapilmaktadir. Ogretmenler bu sekilde bir
secimin IYEP’e ihtiyagc duyan o&grencilerin seciminde saglikh sonuglar vermedigini
belirtmektedirler. Bu nedenle 6gretmenlerin 6grenci segimindeki rolinin arttirilmasi sureci
daha verimli hale getirecektir. IYEP’de 6gretmenlerin en cok belirttigi sorun devamsizlik
konusudur. Programa ihtiyac duyan o6grencilerin genelde o6rglin egitimde de devamsizlk
yaptigini belirten katihmcilar iYEP’te de devamsizligin éniine gecemediklerini belirtmistir. Bu
konuda okul yénetimi iYEP’e katihm hakkinda 6grencileri zorlamasi gerekmektedir. Katilimcilarin
biyiik cogunlugu IYEP icin hazirlanmis olan kitaplarin yetersiz kaldigi yéniinde fikir belirtmistir.
Kitaplardaki etkinliklerin arttirilmasi, 3 modiile ait kazanimlarin tek kitapta yer almasi yerine her
modiil igin kitap cikarilmasi, 6dev niteliginde calismalara yer verilmesi iYEP siirecini daha verimli
hale getirecektir. Ogretmenlerin biyiik gogunlugu IYEP programi siirecinde veli desteginin gok
yetersiz kaldigini vurgulamistir. Veli okul isbirliginin saglanmasi icin rehberlik servisi ve okul
idaresin calismalara dahil edilmelidir. IYEP programi, hafta ici giinde 2 saat hafta sonu da en fazla
6 saat olarak uygulanmaktadir. 6 saatlik dersten sonra dgrencinin 2 saat ilave IYEP gdrmesi
derslerin verimini diisirmektedir. Arastirma verileri neticesinde IYEP programinin sadece hafta
sonu yapilmasinin 6grenciler agisindan daha faydal olacagl sonucuna ulasiimistir. Programin
planlamasina bakildiginda iki dersin toplamda 160 ders saatiyle sinirlandirdigi goriilmektedir. Bu
sekilde IYEP’in planlanmasinin kazanimlar yetistirmekte sorun yarattigi gorilmustir. Saat

sinirlamasinin kaldirilarak tiim yila yayilmasinin daha saglikli olacagi sonucuna varilmistir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde cikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.

Arastirma icin Bartin Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu’ndan

(10.03.2022 tarih ve 2022-SBB-0075 numaral) etik kurul izni alinmistir.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve, Yontem Tasarimi, Arastirma, Veri Analizi ve Yazilim,

Kaynaklari Toplama, Yazi Taslagi, Gérsellestirme” kisminin Dogan BULU, “inceleme ve
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Diizenleme, Proje Yénetimi” kisminin Dr. Ogr. Uyesi Gérkem AVCI tarafindan yapildigini beyan

ederler.
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